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Perspectives in American Education

fhis book is one of a five-volume set published
by Phi Delta Kappa as part of its national bicentennial
year prograni.

The other titles in the set are:

The Purposes of Education, by Stephen K. Bailey

Values in Education, by Max ierner
Altematives in Education, by Vernon Simith, Robert Barr, and

Daniel Burke
Women in Education, by Patricia C. Sexton
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Introduction

The two hundredth anniversary of the American
declaration of separation from the government of
England has stimulated millions of words of senti-
ment, analysis, nostalgia, and expectation. Much of
this verbal and pictorial outpouring has been a ki .1
of patriotic breast-beating. Most of it has been rhetoric.

Several vears ago the leadership of Phi Delta Kappa
announced its determination to offer a significant
contribution to the bicentennial celebration in a series
of authoritative statements about major facets of Amer-
ican education that would deserve the attention of
serious scholars in education, serve the needs of
neophytes in the profession, and survive as an impor-
tant permanent contribution to the educational litera-
ture.

The Board of Directors and staff of Phj Delta Kappa,
the Board of Goverrors of the Phi Delta Kappa Educa-
tional Foundation, and the Project *76 Implementation
Committee all made important contrivbutions to the
creation of the Bicentennial Activities Program, of
which this set of 1ooks is only one of seven notable
projects. The entire program has been made possible
by the loyal contributions of dedicated Kappans who
volunteered as Minutemen, Patriots, and Bell Ringers
according to the size of their donations and by the
support of the Educational Foundation, based on the
generous bequest of George Reavis. The purpose of
the Foundation, as stated at its inception, is to contrib-
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iv MELTING OF THE ETHNICS

ute to a better understanding of the educative process
and the relation of education to human welfare. These
five volumes should serve that purpose well.

A number of persons should be recognized for their
contributions to the success of this enterprise. The
Board of Governors of the Foundation, under the
leadership of Gordon Swanson, persevered in the carly
planning stages to insure that the cffort would be
made. Other members of the board during this period
were Edgar Dale, Bessie Gabbard, Arliss Roaden,
Howard Soule, Bill Turney, and Ted Gordon, now
deceased.

The Project *76 Implementation Committee, which
wrestled successfully with the myriad details of plan-
ning, financing, and publicizing the seven activities,
included David Clark, Jack Frymier, James Walden,
Forbis Jordan, and Ted Gordon.

The Board of Directors of Phi Delta Kappa, 1876
to 1978, include President Bill L. Turney, President-
Elect Gerald Leischuck, Vice-Presidents William K.
Poston, Rex K. Reckewey, and Ray Tobiason and
District Representatives Gerald L. Berry, Jerome G.
Kopp, James York, Cecil K. Phillips, Don Park, Philip
G. Meissner, and Carrel Anderson.

The major contributors to this set of five perspectives
on American education are of course the authors. They
have fourd time in busy professional schedules to
produce substantial and memorable manuscripts, both
scholarly and readable. They have things to say about
education that are worth saying, and they have said
them well. They have made a genuine contribution
to the literature, helping to make a fitting contribution
to the celebration of two hundred years of national
freedom. More importantly, they have articulated ideas
0 basic to the maintenance of that freedom that they
should be read and heeded as valued guidelines for
the vears ahead, hopefully at least another two
hundred.

—Lowell Rose
Executive Secretary
Phi Delta Kappa
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1

Multicultural Educgtion

Socinlogists writing in the 1940s and '50s about fu-
ture trends in American society were sure that A merica
was rapidly becoming a homogeneous society- .}le pre-
dicted that in a few decades, the separate White ethnic
groups would disappear by total assimilation in the dom-
inant society. in 1945 W. Lloyd Wamer and Ley srole
wrote in The Social Systems of American Ethnic Groups:

The. future of American ethnic groups seems to pe
limited; it is likely that they will be quickly abs_orbed-

Paradoxically, the force of American equalitariay,

which attempts to make all men American and alike, and

the force of our class order, which creates differences

among ethnic peoples, have combined to dissolve our

ethnic groups.
Talcott Parsons predicted the gradual disapp€dtay .. of
the white ethnic groups. These minorities, he ma“ltained’
could not long endure as separate entities in 2 ceptral-
ized and primary group; they must soon give Way . the
emerging technologically advanced society. Louis yyirth
concluded that the ghettos created by the Jewis}] im-
migrants represented their desire to transplant the

9
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cohosi() nd lovalty of the Jews in America were greatly

strenuth d.d by bBvo traumatic events in their history,
the ki"_t'"‘ by the Nazis of 6 million Jews and the cre-
4 .

ation , fht]}:’t’ ¢
The L owing 'p()h'tical and econm'nic instability and
Tapig (]iscardmg '()f many established social values
Mgy, have contributed to the search by the second
and thirt. enerations of descendants of immigrants for
t'th(nic roots and values. .\h’my of them apparen'tly
.found copyforts @ sense c.)f belonging, and greater security
in l""ti(\-”.ltiﬂ?” in weddings, dances, and cultural or po-
litica] (\\_‘!"H sponsored by their respective ethnic groups.
The olg tf" d stable customs and wayvs of their respective
inorit,, d?r()ups seem to provide the needed anchor in

their “\‘.o
s,

tate of Israel.

the

their

Mgy .ono Baroni, a leader of Italian-Americans and
’

Preside, . the  National Center for Urban Ethnic
Studieg (.)”ts that public policy, as pursued by Con-
giess g ‘“’5'(, federal government, neglects white ethnic
groups ;o : )',rams'aimed at saving the inner cities from
decay an 1[ Jestruction. In his view, the federal govein-
ment . ¢ " " ¢he substandard housing and poor schools

SNares - -
of Poles or alians: Serbs, and Slovaks, who, because of

their |, " conoIC status, have no choice but stay in
e

their Pl s D the inner cities. Baroni wrote that be-
cause -xa'ica" social problems were defined in the
conteyt €r overty and vice, it was impossible to deal
with S():_fll jssucs in terms of distributing resources,
rights, alla jrivileges among different groups. Andrew
Greele,. d %ht’ National Center for Opinion Research,
who “"rl't(\). ,\,tensi\‘el_\' on ethnicity and the white ethnics
obser\-edfs ¢

Sin% s assumed that most ~(‘tlm.ic groups ought t_o
vanigh, (llu,pf for Jt'\\‘s:, blacks, Spamsb-s.peaking Ameri-
cang an(("wwr,‘cun Indians) and since -t is also assumef:i

‘,thﬂic groups have no contribution to make, it
¢ -orth learning anything about them. Italians
. 131‘77“3’ Poles provide Polish jokes, and Irish pro-
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vide corrupt politicians. . . . Well they're all going to go

away too.

Greelev assails the forced assimilation of the immigrants
and pokes [un at the melting pot “m+ h.” He argues that
most blacks look upon revived e .nic awareness as a
white backlash because they fail to realize that the new
ethnic awareness is due to the legitimization of cultural
pluralism by the blacks.

Barbara Mikulcki, a member of the Baltimore City
Council, pleads for the preservation of the ethnic neigh-
borhoods with their churches, clubs, and taverns, and
their spe sial sets of values. She argues that ethnic pride
and consciousness could provide a richness that America
now lacks.

Baroni, Greeley, and Mikulski make a convincing case
about the revival of ethnicity and ethnic awareness, but
their discussion of a rationale for a degree of separate-
ness of the white ethnic groups is made difficult by their
confusion in the use of the concepts of “melting pot,”
“assimilation,” and “cultural pluralis;n.” It is important
to trace the historical origins of these concepts because
the indiscriminate and often erroneous use of these key
terms has obscured the important jssue of the possible
effect of revived ethnic feelings and loyalties on the fu-
ture structure of the American society. For instance, inte-
gration in housing patterns is not conducive to the survival
of ethnic values. Ethnicity as expressed in belonging to the
same clubs, organizations, churches, in separate religious
and language schools, and in restaurants demands a cer-
tain degree of segregation. For the Armish in Pennsylvania
and the Cajuns in Louisiana, the degree of self-segre-
gation is great indeed. Ethnic-minded Jews, Poles,
Greeks, Italians, and Lithuaniaas, when they move from
their old inner-city neighborhoods usually find other en-
claves in other parts of the city or in the suburbs. Inte-
grated neighborhoods, are—the truth must be stated—
inimical to the survival of ethnic lovalties. This fact
raises the question of how to reconcile the legitimate
aspiraticns of the ethnic groups to live their lives as they

12
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want to live them and to avoid further polarization in
our already deeply divided and alienated societv Some
see the solution i a "new pluralism.” Before we try to
understand this concept. let's take a closer look at the
“old”™ pluralism and other related concepts.

The Concept of the Melting Pot

In Beyond the Melting Pot, published in 1957, Dauiel P.
Moynihan and Nathan Glazer concluded after studying
several major ethmic groups in New York that the melt-
ing pot theory was not a total success because ethnic
loyalties were experiencing a  revival. That thesis has
since been supported by other authors. Andrew Greeley
in his Why Can't They Be Like UsP, Peter Schrag in The
Decline of the WASP, Michael Novak in Tke Rise of the
Unmeltable Ethnics, while differing on some issues, all
agree that the conception of the United States as a homo-
geneous society in which the separate immigrant cul-
tures have welted and have become absorbed into a pre-
dominant culture is false.

Michae! Novak has denvunced the melting pot theory,
whichi, in his view, forced the children and grandchil-
dren .f various immigrant groups to renounce their ethnic
mores and values. Novak wrote that “growing up in
America has been an assault upon my sense of worthi-
ness.” In order to “make it” in the American society, he
had to deny his Slovak heritage and even to loosen his
ties to his family.

In hearings conducted by a House Subcommittee on
Education considerinz the Ethnic Heritage Studies Bill,
which became law in 1973, several spokesmen for wlite
ethnic groups repeatedly declared in their testimony that
the “melting pot™ concept was dead, and the ontire
melting pot theory was a nivth. They blamed the melting
pot idea for driving the second and third generations of
inaigrants to assimilation into the homogenized main-
streant American culture and to the desertion of their
ethnic roots and heritage. Dr. Leonard Fein of Brandeis
University testified that in spite of all the pressure for a

13
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6 THE MELTING OF THE ETHNICS

“‘melted society, America remains a collection of groups,
and not individuals, no matter how much liberals might
wish it otherwise.”

As we have said, some leaders of American Poles,
Italians, Slovaks, Serbs, and others often use the term
“Americanization” interchangeably with the concept of
the melting pot. They equate the melting pot th_ ory with
the pressure exerted on the inmigrants and their children
and grandchildren to conform to the dominant Anglo-
Saxon American culture. “Americanization for the im-
migrants from Southern and Eastern Europe,” wrote
Michael Novak, meant that they were “catechized. ca-
joled and condescended to by guardians of good Anglo-
Saxon attitudes. . . .” Former Congressman Roman
Pucinski defined the problem in his testimony before the
committee: “This country has to recognize that we are
individual human beings and this effort of trying to
homogenize us into a solid single mold, be it puritan,
atheist, or Ai.glo-Saxon, or what have vou. is a myth and
if the country is falling apart at the seams today, it is
only because we have tried to deny ethnicity.” Pucinski
seems to blame the “myth™ of the melting pot for all the
ills that beset our society. The Rev. Jesse Jackson, an in-
fluential black leader, has also denouncerd the melting
pot theory. “The whole notion of a melting pot,” he
states, “is perverted imagery. It has antagonized white
people and black prople because the melting pot is the
integration concept . . . that evervbody will become one
race, a new race made up of the different people in the
world.” The originators of the melting pot concept, of
course, never intended it to include the blacks in America.
They were quite aware of the importance of the color
factor. The theory envisaged the possible fusion of the
“old” established American society and the waves of
white immigrants who came to the United States at the
turn of the twentieth century. Because of the difference
in skin color, it did not and does not make much sense
to talk about the melting pot theory in relation to black
children.

14
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Spokesmen for Anglo-Saxon or Nordic superiority
who wrote at the turn of the century had little difficulty
in distinguishing between the melting pot and American-
ization theories as they applied to the immigrants. Lead-
ing American educators did not want the immigrants’
children to fuse with the children of older American,
Anglo-Saxon families. They wanted the immigrants and
their children to accept the Anglo-Saxon values and
ways of life and to forget their respective cultures.

A distinguished historian of American education and
an educational leader of great influence, Elwood P. Cub-
berley advocated an intensive effort to Americanize the
children of the imuigrants. e clearly understood the
difference between Americanization and the melting pot.
The former he advocated. and the latter he rejected.

In his book, Changing Conceptions of Education.
Cubberley wrote:

About 1882, the character of our nnmigration from
the north of Europe dropped off rather abruptly and in
its place immigration from the south and east of Europe,
set in and soon developed into a great stream. After
1880, southern Italians - d Sicilians; people from all
parts of that medley of races known as the Austro-Hun-
garian Empire: Czechs, Moravians, Slovaks, Poles, Jews,
Ruthenians, Croatians, Servians (sic), Dalmatians, Sloven-
fans. Magyvars. Roumanians, Austrians . . . began to come
in great numbers.

The southern and eastern Europeans are a very dit-
ferent type from the north Europeans who preceded
them. lliterate, docile, lacking in self-reliar ¢ and ini-
tiative and possessing none of the Anglo-1¢ itonic con-
ceptions of law, order and government, their coming has
served to dilute tremendously our national stock. and to
corrupt our civic life. . . .

Our task is to break up their groups or settlements,
to assimilate and to analgamate these people as part of
our American race. and to implant in their children, so
far as can be done, the Anglo-Saxon conceptions  of
righteousness, law end order and popular government,
and to awaken in them reverence for our democratic in-
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stitutions and for chose things in our national life which

we as people hold to be of abiding worth.

Reviews praised Cubberley’s work, and few, if any,
challenged his xenophobic references to immigrants from
southern and eastern Europe or his notions about the
docility and the lack of initiative of the millions of Ital-
ians. Poles, Greeks, and Jews who in fact adjusted thein-
selves to the American environment with relative ease.
Cubberley was not asked to clarify his use of the terms
“our national stock” or “American race,” or to prove his
assumption about the devotion of the Nordics to the
“Anglo-Saxon conception of righteousness, law and
order.” Even if the Hills, the Harrimans, the Rockefel-
lers, and the Morgans were not “robber barons,” their
careers were not marked by unwavering support of
Anglo-Saxon virtues.

Cubberley felt that the obligation of the public schools
in areas of great innnigrant concentrations was to as-
similute the children of the newcomners into the superior
“American race.” His view was generally accepted by
school administrators and teachers. On the whole, they
shared Cubberley’s contempt for the cultures, values, and
mores of the immigrants. Clearly, these influential
Americans who dealt directly with the immigrants and
their children did not believe in the melting pot concept.
They favored Americanizing or Anglo-Saxonizing of the
immigrants.

One of the most outspoken advocates of Americanization
and an opponent of the influence of ethnic factors on Ameri-
can politics was Theodore Roosevelt. In a speech given in
1910, which he entitled “Americanism,” Roosevelt said:

There is no room in the country for hyphenated Ameri-
canism. Our alicgiance must be purely to the United
States. For an American citizen to vote as a German-
American, an Irish-American, or an ltalian-American is to
be a traitor to American institutions and those hyphenated
Americans who terrorize politicians by threats of the
forcign vote are engaged in treason to the American re-
public. 145



MULTI-CULTURAL EDUCATION 9

Ethnic groups, Poles, Jews, Greeks, blacks, Chicanos
have paid no heed to Roosevelt’s injunctions. They con-
sider it to be within their rights 2s American citizens to
support the ethnic causes which they espouse. As a rule,
they are convinced that their particular objectives in
foreign policy which they pursue are consistent with the
best interests of the United States.

Of course, most immigrants, even those who were
determined to preserve their ethnic identity and who
cherished their group values, did find it desirable or
necessary to adjust to the American society and to the
American way of life.

In an essay in Ethnic Group Politics (edited by Barley
and Katz), Oscar Handlin described “A subtle process of
adjustment [that] found each immigrant group drifting
away from the particularities of its heritage and reaching
out toward a more general view of itself that would con-
firm and strengthen its place in the whole society.” There
is ample evidence to indicate that in nearly all of the
ethnic immigrant groups many individuals wanted to be-
come Americanized fully or in part as soon as possible.
They wanted their children to speak English, to play base-
ball, and to develop a taste for hamburgers. The traditional
large-scale Fourth of July celebrations had no more en-
thusiastic participants than many thousands of newly ar-
rived Jews, Irish, Italians, Poles, and others.

Jane Addams, the founder and director of Hull House
in Chicago, had a more sophisticated and more perceptive
insight as to the place and the needs of the immigrants,
both adults and children, with whom she worked. She had
a better appreciation of the actual working of the melting
pot theory than did Cubberley and the school superinten-
dents of large city school systems. While her friend and
associate John Dewey showed little interest in the educa-
tion of immigrant children, Jane Addams devoted a great
deal of her time to the study of the problem. Miss Addams,
living and working in the midst of the immigrant ghettos,
developed a respect for her clients and for their respec-

17



10 1°1E MELTING OF THE ETHNICS

tive cultures. She tells in her autobiography that loving
and admiring Abraham Lincoln, as she did from her youth,
she would always tell the immigrant children to be proud
of their past and of their cultural heritage as Lincoln was
proud of his yvouth in Kentucky, Indiana, and on the Illinois
prairies. She deplored the forced isolation and alienation
o: the immigrants. In her view, their withdrawal into their
enclaves was their response to the ridicule and contempt
that they suffered from infinevtial elements of the domi-
nant society. She deplored the fact that intense dislike of
the immigrants made the children and grandchildren of
the newcomers ashamed of their heritage, their parents,
their culture, and their customs.

The residents and the staff at [lull House were obli-
gated to do chores for the families of the immigrants, to
help the sick and the infirm, to take care of the small
children while mothers were away, and even to prepare
bodies for burial. Jane Addams saw this service as bene-
ficial to her staff because it gave them an opportunity to
get to know and to appreciate the life and the culture of
the immigrants. Americanization to Jane Addams did not
mean Anglo-Saxonizing the immigrants. To be sure she
hoped to acculturate the immigrants and their children to
the American society and its mainstream culture but she
was convinced that America as a nation was still in a
process of dynamic change and that the immigrants had
much to contribute to the emergent and forming American
culture. It is in this sense that Jane Addams used and
understood the “melting pot” concept long before it be-
came a widely used term.

The idea of America as a melting pot was first used by
John de Crevecoeur who wrote in 1756, “Here in America
individuals of all nations are melted into a new race of
men.” That concept was elaborated upon by Israel Zang-
will, a Britis" writer who in 1908 wrote a play entitled
The Melting Pot. The play was produced on Broadway and
met with great success. In the play, the hero, a young
Jewish violinist, an immigrant from Russia, speaks these
lines:

18



MULTI-CULTURAL EDUCATION 11

America is God’s Crucible. the great Melting Pot where
all the races of Europe are melting and reforming! Here
vou stand good folk, think L. when [ see you at Ellis Island,
here you stand, in vour fifty groups, with vour fifty lan-
guages and histories, and vour fifty blood hatreds and
rivalries. But yvou won't be long like that. brothers, for
these are the fires of God vou come to—these are the fires
of God. A fig for vour feuds and vendettas! Ge man and
Frenchmen. Irishmen and English. Jews and Russians, into
the Crucible with you all! God is making the American.

There is little common ground between Zangwill's melt-
ing pot theory and Cubberley’s theory of Americanization,
his assumption of the existcuc> of an American race, his
belief in Anglo-Saxon superiority, or his advocacy of the
use of schools to Americanize .we children of the immi-
grants, While Cubberley looked with contempt on the cul-
tural heritage of the immigrants and demanded their as-
similation into the Anglo-Saxon dominant culture, Zangwill
welcomed the contributions of Italians, Poles, Jews, Rus-
sians, Slovaks, and others. The melting pot theory assumed
that American culture was like a mighty river that grate-
fully receives the variety of flows from the many tributary
rivers representing the various cultures of the immigrant
groups. According to Zangwill, the constant input of the
tributaries changes and enriches the great river. The im-
migrants are not forced to become Americans by deser-
tion of ueir cultures, but by the melting or adjusting of
their cultural heritages to the dominant culture. This pro-
cess would eventually produce a unique, superior race and
a superior culture. “The real American,” Zangwill wrote,
“has not vet arrived. He is only in the Crucible. I tell you—
he will be the fusion of all races, perhaps the coming
superman.”

The advocates of the melting pot theory deplored the
hatreds and feuds that the immigrants brought with them
from Europe and perpetuated in America, but they ac-
knowledged that there was much good in their respective
cultures. They believed that the new, emerging American
culture must be built not on the destruction of the cultural
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values and mores of the various immigrant groups but on
their fusion with the existing American civilization, which
itself was never purely Anglo-Saxon but a product of the
interaction of Anglo-Saxon elements with the French, the
Irish, the Dutch, the American Indians, and the blacks.

The melting pot concept presupposes respect for the
cultural heritage of the immigrants because it accepts their
intrinsic values and their potential contribution to the cul-
tural melting process, which was and is taking place on
American soil. This process envisaged the emergence of a
new American people from the crucible of American plural-
istic society'.

Finally, the melting pot theorists rejected the notion,
expressed by Cubberley and other nativist spokesmen, of
the superiority of the Nordic, Anglo-Saxon race. In the
burning fires of the melting pot, all races were equal—all
were reshaped, and molded into a new entity. Readiness
to sacrifice part of one’s ethnic culture for the common
good was required, but in the process of creating a new
nation, all cultures and zll cultural strains were important
factors.

The “Americanization” Idea

The confusion between the terms “Americanization”
and the melting pot has recently become so widespread
that it makes an intelligent discussion of ethnicity, of
ethnic education or “multi-cultural” education difficult, if
not impossible. Those who proclaim that the melting pot
idea was a myth or that it is dead obviously confuse that
idea with the theory of Americanization. They are ob-
viously unaware that Zangwill’s term, which was conse-
quently refined and elaborated upon by sociologists into a
social theory, aroused strong opposition among the ad-
vocates of outright Americanization of the immigrants.

In 1926, Henry Pratt Fairchild, one of the most dis-
tinguished American sociologists of his time, published a
book entitled The Melting Pot Mistake, which met with
great critical acclaim. Fairchild argued that while the racial
makeup of the American people would be hard to define,
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an American nationality did exist, based on Nordic or
Anglo-Saxon cultural values and mores. The American na-
tion, according to Fairchild, was formed principally by
immigrants from England, Ireland, Germany, and the
Scandinavian countries. But “beginning about 1882, he
wrote, “the immigration problem in the United States has
become increasingly a racial problem in two distinct ways,
first by altering profoundly the Nordic predominance in
the American population, and second by introducing vari-
ous new elenients which are so different from any of the
old ingredients that even small quantities are deeply sig-
nificant.” These “new eclements” consisted of Italians,
Poles, and Jews, who were coming to the United States
in large numbers. “The American people,” Fairchild ar-
gued, “have since the revolution resisted any threat of
dilution by a widely different race and must continue to
do so in the case of large-scale immigration. If they fail to
do so, the American nation would face the beginning of
the process of mongrelization.”

The “melting pot” idea, according to Fairchild, was
“slowly, insidiously, irresistably eating away the very heart
of the United States. What was being melted in the great
Melting Pot, losing all forin and symmetry, all beauty and
character, all nobility and usefulness, was the American
nationality itself.”

What the immigrants had to be told, with great kind-
ness and full consideration, according to Fairchild, was
that they were welcome to the United States under the
condition that they would renounce their respective cul-
tural values and embrace the dominant culture f. sed by
the predominantly Nordic American people since its in-
dependence. The American public schools must be made
the effective tools of achieving this objective, at least as
far as the children of the immigrants were concerned. And
this process must be accomplished as fast as possible.

Obviously, the melting pot concept and theory had a
different meaning for Fairchild than it has for those who
write on behalf of the white ethnic groups today.

However, for many immigrants in the '20s and '30s,
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14 THE MELTING OF THE ETHNICS

or at least for those who wished to maintain their ethnic
identity, neither the Americanization concept, nor the
melting pot theory were acceptable. That was particularly
true of some Jews, Poles, Italians, Slovaks, Greeks, Serbs,
Croatians, and others. For many of them, Americanization
meant forceful assimilation, the acceptance of a cultural
gap, and often a rift between the older and the younger
generation. The melting pot theory, while predicated on
an attitude of respect for ethnic cultures, also envisioned
as the end result of the process an emergence of a new,
fused American culture. That fact presented a serious
dilemma for many segments of the ethnic groups. Jews,
for instance, wished to remain a distinct ethnic and reli-
gious group, but, like the Poles and Italians, they wanted
to be and to be considered by the general community as
full-fledged members of the American society and the
American nation.

“Unity in Diversity”

The theory of “cultural pluralism,” developed princi-
pally by Horace M. Kallen, offered the most attractive
solution to this dilemma. Accepting the existence of a
mainstream American culture, Kallen maintained that the
dominant culture would benefit from coexistence and con-
stant interaction with the cultures of the ethnic groups.
Kallen stressed that he was not advocating the multi-
cultural antonomous pattern of the Austro-Hungarian Em-
pire. On the contrary, he repeatedly used the term “unity
in diversity.” The various ethnic groups would accept and
cherish the common elements of American cultural, poli-
tical. and social mores as represented by the public
schools, but they would by their own efforts support sup-
plemental education for their voung to preserve their
ethnic cultural awareness and values.

The recent re-emergence of strong ethnic lovaities in
a number of white ethnic groups, the passage by Congress
of the 1973 Ethnic Heritage Studies Bill, make it neces-
sary to clarify th: terms and concepts used in the discus-
sion of ethnic or multi-cultural studies to be introduced into

22



O

ERIC

Aruitoxt provided by Eic:

MULTI-CULTURAL EDUCATION 15

our schools. It seems especially important to be clear
about the historical origin and the correct meaning ¢ the
concepts and theories of Americanization, the ,\Ieltln&, pot,
and Cultural Pluralism.

Ethnic studies have a place in the curriculum Of our
schools, especially where parents and children d@xnand
their introduction. But it makes little sense for some
spokesmen of the ethnic groups to deny, in 1976, the exis-
tence of a mainstream American culture. Monsignor Geno
Baroni, a leader in the movement for the introductiq - of
ethnic studies in schools and universities, commente ¢ jn
connection with the passage by Congress of the Eypnic
Heritage Studies Bill that the new “program is .thﬁ first
significant step taken by the federal government M recog-
nizing the necessity for a pluralistic education In ,ur
society.” Father Baroni may be doing harm to his Cqyse
Instead of modestly asking that in those areas in the
country, mostly in a number of big cities, where the con-
centration of ethnic groups is large and cohesive, Careg,lly
prepared ethnic studies be introduced and experiiey, od
with, Monsignor Baroni assumes that America is» Of iy pe-
coming, a multi-ethnic society. It is easy to predict that
unless ethnic spokesmen adopt a more modest Stapce,
the Ethnic Heritage Studies Bill will not be re'f‘md.eti by
Congress. It seems essential to acknowledge the €Xistg e
of a mainstream American culture, which, because pe
melting pot was basically successful, is not an Ap lo-
Saxon culture but an Am rican culture. This American
culture rests on the bedrock of Anglo-Saxon traditions
in language, law, and lore, but it has been greatly Mg di-
fied and enriched by ‘nfusions from many im““grant
cultures. Today, that niwainstream culture is so secure that
it can easily afford and would probably benefit fr(.nn the
endeavors of some ethnic groups to preserve fhe‘f Qwn
cultural heritage and values. But as Sepator R’Q}]ard
Scheiker, of Pennsylvania, the author of the Ethnic Heri-
tage Studies Bill stated on the floor of the Senate, he
objective of his bill was to unite and not to djvide AMey; ..

Kallen’s slogan, unity in diversity, is as jmportant ro-
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The New Ethnicity and
the Story of the Major
Immigrant Groups

For y years, stressing ethnic separateness was
frowned mm(])n in the American society. This was true in
politicg .uPiterature and arts, and particularly in schools.
Native 1 German, Yiddish, or Russian accents, or the
Italiap mress’of speech were ridiculed in humor magazines
and by, Q:dzdians on the stage and radio.

mmigmnts and their children were expected to learn
to Speak rae American language properly, to dress and be-
have aq ging O the established American patterns, and
to Cheris}?r American institutions and established American
heroes, .Cularly Washington, Jefferson, and Lincoln.
Often, n ar Americans expected the immigrants to extoll
Amerieaatlvehe best and greatest country in the world.
CritieiSrn as the United States by an immigrant would usu-
ally evg) @ o response, “If you don't like it here, why
don’t yo '€ "“pack to where you came from?” Observing
some q gOr relatives and friends grow rich and influen-

f .
tial, imrntil;;nts looked on America as a land of great
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18 THE MELTING OF THE ETHNICS

opportunity for economic and social advancement. Immi-
grants, especially those wha came from economically de-
pressed countries of central and southern Europe, ac-
knowledged and readily accepted the domination of the
Anglo-Saxon Protestants in American business, politics,
and society.

Gradually, however, since the rise of Hitler and Mus-
solini, the dismemberment of the British Empire, and the
rise of free countries in Asia and Africa, a crisis of con-
fidence developed in Western Europe and in America. The
assassination of President Kennedy, Vietnam, and growing
crime and economic instability contributed to disillusion-
ment with the Anglo-Saxon or WASP leadership, the
WASP ethic and culture.

The decline of the importance and influence of Anglo-
Saxon elements in American political, economic, and social
life has resulted in the increased c¢ohesiveness and in-
fluence of the white ethnic groups, which are overwhelm-
ingly non-Protestant. The diminished status of the Anglo-
Saxon Protestants has provided the opportunity for ethnics
to move into positions of importance in many areas of
political and eco - mic life of the country.

As a result o. the increased militancy of white ethnic
minorities, the old established supremacy of the Anglo-
Saxon elements of the American society in politics, educa-
tion, and literature (but not in the economy) is being seri-
ously challenged. Professor Henry May devotes the first
pages of his book, The End of American Innocence, to a
description of a dinner given by Harper Brothers in New
York, on March 3, 1912, in honor of William Dean Howells,
the most prominent literary figure of the time. He was
honored on his seventy-fifth birthday, and the guest speaker
was President William Hcward Taft. Among the 400 guests
were Ida Tarbell, Herbert Croly, Oswald Garrison Villard,
Charles Francis Adams, Ogden Mills Reid, Alfred Mahan,
the writer Winston Churciill, and James Branch Cabell.
Letters were read from Thomas Hardy and Henry James.
In his speech, Howells spoke of his acquaintance with
Nathaniel Hawthorme, Ralph Waldo Emerson, Artemus
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Ward, Harriet Beecher Stowe, Francis Parkman, Walt
Whitinan, Mark Twain, ard others. The New York Times
noted the next day: “Nearly everyone in the hall knew
everyone else.” And well they might, since this was a
nearly homogeneous Anglo-Saxon Protestant group. Abra-
ham Cahan, the editor of the Yiddish Forward. and a well-
known writer, must have felt quite ill at ease at this WASP
gathering.

If in 1976, sixty-four years later, the publishing house
that sponsored the Howells dinner decided to invite 400
writers and intellectuals to honor the memory of Edmund
Wilson, the recently departe . distinguished critic and
writer, the list of the invited guests would undoubtedly
include James Dickey, John Updike, William Buckley, Jr.,
Mary McCarthy, William Styron, Gore Vidal, Truman Ca-
pote, but also Saul Bellow, Philip Roth, Bernard Malamud,
Irving Kristol, Norman Mailer, Ilerman Wouk, Ralph Elli-
son, and James Baldwin. Jason Epstein, the editor of the
New York Review of Books, would be on the guest list,
as would Norman Podhoretz, the editor of the Commen-
tary. Some spokesmen for ethaic groups would consider
the contrast between the two events significant enough to
cite it as evidence of the decline of Anglo-Saxon Protest-
ant domination. They would express no regret at this
development. In fact, the (lear implication would be “good
riddance.”

Dean Leonard Chrobot of Saint Mary's College, in
Orchard Lake, Michizan, would probably see in the dinner
a confirmation of his view that America is moving away
from the Aunglo-Saxon pattern and becoming a multi-ethnic
society. “American Chauvinism is dying,” Father Chrobot
said in his testimony. “Yankee ethnocentrism, which be-
lieves in the inherent superiority of its own group, and
looks with contempt on other cultures, must be finaily
buried.” The comments of Chrobot on this complex issue
are rather routine and superficial, but Michael Novak’s
carefui analysis in The Rise of the Unmeltable Ethnics of
the deep schisin and contradictions between the \WASP
ethic and the structure of value and belief of the sons and
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20 THE MELTING OF THE ETHNICS

grandsons of imiigrants from central and southern Europe,
deserves serious consideration. Almost painfully, but with
a sense of profound relief, Novak confesses that he and
his fellow ethnics have a negative gut reaction to the
fundamental tenets of what he defines as the Anglo-
Saxon credo. They resent and reject the WASP ideal of
success as a worthwhile goal of life and doubt the ability
of the American society to transform its members and
especially immigrants into better people deeply committed
to individual and national progress. The ethnics, Novak
tells us, do not want “to keep cool,” and they resent
the Puritan preference for self-restraint over the free
expression of emotions. Moral indignation at occasionali
violence, corruption, and other evidence of basic human
weaknesses is alien to them. In fact, Novak says that
“Protestant-American myths of success and self-help re-
quired the immigrants to change their con: ption of thein-
selves, their families and society.” He is delighted that in
this age of militant ethnicity, the ethnics (and he joyfully
includes himself) can finally throw off these restraints and
be themselves.

Novak berates the American Catholic Church, which,
in his view, is ruled by Irish bishops who have accepted
the WASP values of order, calm, and rationality and have
imposed on the ethnic groups a Catholic worship that
leaves the worshippers unfulfilled and resentful. The cen-
tral European and the southern European immigrants and
many of their descendants believe, Novak tells us, in a
pagan Catholicism with its stress on religious processions,
mystery ceremonies, and an unabashed worship of the
Madonna. “The Irish are pagans like the Slavs, the Ital-
ians and the Greeks,” according to Novak, “but pagans
who have allowed their church to make Christianity an
agent of order and cleanliness rather than an agent of
mystery, ghostlir ~ | fear, terror and passion, which at its
hest it was.”

At first glance, there may be some attraction in this
plea for a more passionate, more meaningful religious ex-
perience, but the “pagan” Catholicism of pre-war Poland,
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Lithuania, Slovakia, and other places in Europe had its
dark and bloody side, which Novak chooses to ignore. A
large measure of superstition and an even larger measure
of intolerance were built into this version of Catholic faith.

"Pagan”™ Catholicism1 in central and southern Europe
made no distinction between nationality and religion, and
Catholicism in many of the countries of central aud south-
ern Europe was the religion. It meant that all instruction
in elementary schools and gymnasia (the high schools) be-
gan with the recitation of the Lord’s Prayer during which
the non-Catholic boyvs and girls in class were required to
stand at attention while their Catholic peers stood with
their hands folded i a required stance. Obviously, the
non-Catholic children had a feeling of alienation. Novak’s
apotheosis of that ancient, passionate but thoroughly in-
tolerant Catholicism needs some thoughtful analysis.

The American Catholic Church has accepted many re-
forms and is experiencing a profound upheaval, which only
its communicants can judge and evaluate. But the Catholic
Church operating under the principle of separation of
church and state, in a country with a Protestant majority,
can well be lauded and not condemned for stressing ra-
tionality, self-restraint, and tolerance.

Novak's plea for a freer rein on emotions is not limited
to religion. It extends to other aspects of life: “The Anglo-
Saxon fears overpopulation and crowding. . . . Not so the
[talian, the Slav, the Spaniard, the Greek. Southern and
Eastern Europeans have a far more ‘pagan’ attitude to
life.” Even for those who have some reservations about
the Anglo-Saxons and their airs of superiority, the WASP
ethic looks surprisingly attractive when contrasted with
the “pagan Catholic ethic” of Novak and his allies. At
least in the former, there is a chance of making it, in
reasonable health and security, to a reasonably old age.
Of course, Novak would argue, as he has, that non-WASPs
can make it in our society only on the terms laid down by
the WASP-dominated society.

Virtnally no word has a more sinister connotation in
Novak's vocabulary than “Americanization.” The same is
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true of most of the vocal ethnic spokesmen. Novak merely
articulates more clearly and more frankly the theme re-
peated in speeches of many ethnic leaders, that to Poles,
Slavs, Serbs, Italians, and others, Americanization has
meant that they were “catechized, cajoled and conde-
scended to by quadrons of good Anglo-Saxon attitudes.
.. . The entire experience of becoming American is sum-
marized in the experience of being made to feel guilty ”

Dr. Rudolph Vecoli, Professor of History at the Uni-
versity of Minnesota and President of the American-Italian
Historical Association, stated in his testimony before Con-
gressman Pucinski’'s committee that Americanization, which
he termed “forcible assimilation,” was a dismal failure.
He compared the effort to prepare the immigrants for the
passing of the naturalization examinations to the efforts of
the Germans to Germanize the Poles or the efforts of the
Hungarians to Magyarize the Siovaks. “Americanization”
is used by ethnic spokesmen a. . synonym for the “melt-
ing pot idea,” and is considered an effort to deprive the
immigrants and their descendants of their pride and knowl-
edge of their ethnic roots and heritage.

Many of the political and the intellectual leaders of
the ethnic groups are gleefully proclaiming the failure of
the melting pot theory. The continued existence of the
ethnic groups and their militant reawakening are cited as
decisive proof of the demise of the melting pot myth.

Ethnic leaders proclaim, to the delight of their audi-
ences, the end of the pre-eminence of the WASPs in
America. They paint a picture of the American society ag
stricken by a variety of afflictions, including the question-
ing of long established moral values, the decline in pa-
triotism, a growing disunity, and the alijenation of the
voung. All these are allegedly the result of the misguided
emphasis on WASP values. of the suppression of ethnic
differences, and of the attenpt to “homogenize™ Aerica.
The salvation is seen in a return to the ethnic roots.

The rise of often fierce ethnic loyalties among many
millions of descendants of immigrant groups is related to
their fears, dilemmas, and unfulfilled aspirations. These
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differ from group to group but all of them can be under-
stood only upon the background of the history and the
nature of thejr original immigration into the United States.
To look to history as a source of enlightenment for a com-
plex contemporary societal phenomnenon has not been
popular in recent years. History and the teaching of history
have been under intense attack. Many would have us be-
lieve that Voltaire, a brilliant historian, was serious when
he made his flippant remark: “History is the tricks we play
on the dead.”

Some social scientists argue that history has little or
nothing to teach us about contemporary affairs, while the
social sciences like sociology and political science address
themselves to the solution of some of the most vexing con-
temporary societal issues. The state of affairs in our coun-
try and in the world today lends only limited support to
the assertion that history offers no help. Whatever the
broader ramifications of this dispute between the histor-
ians and the social scientists may be, the present status
and the problems of the major white ethnic groups in
America cannot be understood without a long backward
look at their respective histories. To a large extent, it is
the nature and the story of their original mass immigra-
tions to America that determined their present status and
even their future.

The Italian-Americans

The problems and dilemmas faced by Italian-Americans
today can be understood only by reference to the peculiar
history of Italian immigration into the United States. The
immigration from Italy came between 1880 and 1910. In
that relatively short period of thirty vears, 4.5 million Ital-
ians came to America. They came ahnost exclusively from
southern Italy, mainly from the island of Sicily and from
the regions of Abruzzi, Calabria, and Campania. In the
course of history, Sicily was governed by Greeks, Cartha-
ginians, Romans, Vandals, Arabs, Spaniards, Austrians,
Frenchmen, and others. To survive, the Sicilian peasants
had to learn to hate, ignore, and outfox their rulers and to
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distrust all levels of authority. The only entities that mat-
tered were the family and the village. Only in the love and
solidarity of the “famiglia” (the immediate family and all
the “blood” relatives) could one eke out a living and have
a measure of security in a hostile environment. Beyond
the family was the loose association of the villages; be-
vond that, all was enemy territory.

The Sicilian and other southern Italian immigrants to
America were overwhelmingly peasants. contadini, and
artisans, artigiani, who came from the poorest regions of
[taly in order to escape poverty and exploitation. But un-
like the millions of Jews who immigrated to the United
States almost at the same time from the wretched villages
of Poland, Russia, Lithuania, and Hungary, the Italian
peasants loved their sun-baked villages, and many of them
longed to return. Some had no desire to settle in America
permanently. They worked hard in the land of Columbus,
saved as much moneyv as they could and then returned to
their villages as “rich” Americans.

Between 1908 and 1916, several hundred thousand
[talians returned to their native land. The publicity given
to this exodus of Italians to the Old Country was greeted
with anger by the American press and public. The ridiculed
“dagos.” “wops.” the “leftovers of Southern Italy,” were
now accused of ingratitude to America, of exploiting the
economic opportunity that this country gave them and tak-
ing their newly acquired resources back to their country
of origin. The nativists and the xenophobes had added
ammunition for their constant attacks on the “uncouth”
and “uncivilized” immigrants.

The adjustment of this mass of southern Italians to
America would have been difficult even without the added
handicaps of animosity and ridicule. They were mostly
illiterate workers who could only do unskilled labor. They
worked hard and were paid little, building railroads and
toiling on construction jobs. Even those among them who
were skilled masons, bricklayvers, and stonecutters were
exploited by the padrones, their own labor bosses. The
padrone was a job contractor who recruited the workers
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and dealt with the American emplovers. Many of the
padrones were ruthless exploiters of their compatriots while
others helped them to find their way in the new environ-
ment.

Faced with these enormous difficulties in a strange and
largely hostile environment, the Italian immigrants made
every effort to hold on to their old ways of life, to preserve
the elaborate mores of the “la famiglia.” To do that, they
settled in closely knit Italian neighborhoods, which they
considered essential to their spiritual comfort, peace of
mind, and even survival. In New York, they lived on Mul-
berry Street, and on Tenth Avenue in a “Little Italy,” in
St. Louis they settled in “Dago Hill,” and in other cities
their settlements were known as “Woptowns” and “Mac-
aroni Hills.” In 1887, the Chicago Herald complained of
the “nasty and cheap living” in Chicago's Little Italy, in
the area bordered by Halstead, Polk, and 12th streets.

In these sealed off enclaves, Sicilian Italians guarded
their complex system of family, social, and religious rela-
tions developed over centuries of the turbulent history of
their island. The solidarity of the family and strict familial
loyalty were constantly stressed. The values and customs
and the rigid “honor code” were used to preserve their
families from disintegration and to resist the onslaught of
precipitous assimilation of the young into the Anglo-Saxon
culture and environment. To counteract the enormous pull
of the American environment and the attraction of oppor-
tunities for success and advancement in the outside world,
Italian immigrant parents ridiculed the world of the Yankees
and often did all they legally could to limit the vears of
school attendance. Italian boys were encouraged to go to
work as early as possible to add to the family’s income
and the girls were taken out of school at the end of the
legally mandated school attendance. Public schools were
considered by many Italian immigrant families as breeding
grounds of atheism and immorality'.

The life of the immigrants centered around the family
and the church. While the men rema.ned cynical and dis-
dainful of the clergy, as only devout Italians can be, for
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the women and children the church was the center of their
lives. The church was important, but it was the larger
family that was the source of comfort and security to im-
migrants suffering from pangs of severe cnlture shock.
Sundays, particularly, were divided almost equally between
church and family.

Mario Puzo, in The Fortunate Pilgrim, a brilliant novel
centering on the life of the new Italian immigrant families,
describes a New York street in “Little Italy” on a Sunday
afternoon:

Tenth Avenue open all the way to the river at Twelfth
with no intervening wall to give shade, was lighter than
other avenues in the city and hotter during the day. Now
it was deserted. The enormous midday Sunday feast would
last to four o'clock, what with nuts and wine and telling
of family legends. Some people werc visiting more fortun-
ate relatives who had achieved success and moved to their
own homes on Long Island and New Jersey. Others used
the day for attending funerals, weddings, christenings, or
most important of all—bringing cheer and food to sick rela-
tives in Bellevue.

But the process of assimilation to America, while slow, con-
tinued relentlessly. Italians who moved to New Jersey and
to Long Island, while remaining a separate ethnic group,
were rapidly assimilating the mores and customs of the
dominant American society. The same was true of many
Italians who moved to California, where they went into
fruit and vegetable farming in the coastal and valley areas,
settling in large numbers in Los Angeles and San Fran-
cisco. Fishing, restaurants, and construction became vir-
tual Italian monopolies in many parts of California. In San
Francisco, Dominico Ghirardelli was a famous chocolate
manufacturer and merchant, and Ghirardelli Square on
San Francisco's waterfront is today a magnificent arcade
of shops and restaurants. The most outstanding success
story of an Italian immigrant was that of Amadeo Pietro
(known as A. P.) Giannini, a merchant and real estate
broker, who founded the Bank of America in the North
Beach section, then San Francisco's “Little Italy.” Today,
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the Bank of America has branche: all over California
and is one of the largest banking firms in America.

Things were much more complex on the Eastern Sea-
board and in the Middle West, especially in Chicago, where
many [talian iinmigrants worked in the two great clothing
firins, Hart Schaffner and Marx and L. B. Kuppenheimer.
It is to Chicago that the first connection between Italians
and crime activities can be traced. It is not surprising that
in the society of Sicilian immigrants who were despised
and ridiculed by the dominant society and who were forced
into underpaid and unskilled jobs, a small minority turned
to crime as a route to economic and social advancement.
The ethnic cohesion and group loyalty of the Sicilians,
their traditional hostility and suspicion of all levels of gov-
~rnment and authority, helped gang leaders like James
Colossimo, John Torio, and Al Capone to conduct their
criininal operations. These activities were greatly facilitated
vy the corrupt conditions of Chicago politics. In fact, it
st be said that some of the downtrodden immigrants,
the people called “Dagos” and “Wops,” felt a measure of
pride in the swaggering “feudal baron of Cicero,” Al
(apone, who treated important political figures in Chicago
with contempt and who for many years was an untouch-
able as far as the law was concerned. Time and again
Capone was heard boasting that he “owned” the Chicago
polize. Hunibert S. Nelli wrote in Italians in Chicago that

Under the leadership of John Torio and his successor,
Capone, Italians exerted a powerful economic and political
influence in Chicago, and made a spectacular and notor-

D s entrance into the mainstreamn of city life. . . . Their

glittering successes and extravagant excesses, and the ex-

tensive publicity accorded their actions by the press, di-

verted public attention from the widespread but less sen-

sational accomplishments of Chicago’s law-abiding Italians.
For somc boys in the “Little Italies” across the country,
the crime syndicate offered an opportunity to gain some
self-respect and achieve relative economic security. This
was especially true in Chicago, where criminal gangs
abounded.
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28 THE MELTING OF THE ETHNICS

A high official in the Illinois state government, a re-
spected Italian-American leader who grew up in Chicago’s
“Little Italy,” related that “there were only two ways for
the boys in my neighborhood to get up the greasy pole of
success. Either through hard work and education, which
took longer or through service to the various crime ‘fami-
lies”, which took less time and paid quick returns but was
dangerous. I took the road of education and honest work.”
And vet, he added, “I can easily be charged with having
links to the Syndicate. This is a very tricky business. Of
course, I know crime syndicate figures. I played with them
in the streets of the First Ward, went to the same church
and often dated the same girls. If I were to go to a wedding
of a daughter of one of my bovhood pals, I may well be
charged with having ‘connections with the Mafia.”” ‘any
law-abiding Italian-Americans across the country are faced
with this dilemima.

The Jews

The contrast between the history of Italian and Jewish
mass imimigrations and the way in which this history has
shaped the respective destinies of Italian-Americans and
Jewish-Americans is great indeed. Largely because of their
different pasts, the Italian and Jewish communities in
America today face different probleins and dilemmas. Ap-
proximately in the same period of the great Italian imn-
migrations, 1880-1914. ¢ver 3 million Jews came to America,
mostly from Russia, Poland, Lithuania, and Hungary.

Unlike the Italians, the Jews were not peasants. In fact,
they were not allowed to own land in the countries of their
origin. They came from cities and towns (shtetlech),
where they had lived in ghettos or segregated and re-
stricted areas. Governmental restrictions forced themn to
make their livelihood as small inerchants, peddlers, and
artisans. But a respectable proportion of the Jewish im-
migrants were doctors, engineers, \writers, journalists,
teachers, and students.

Unlike the Italians, even the masses of the poor and
destitute Jews were not illiterate. They spoke and read
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Yiddish and Hebrew, and many Jewish intellectuals spoke,
read, and wrote Russian, Polish, German, and English.
Their flight from Russia and Poland was a flight not only
from poverty but also irom religious persecution. Many
Jewish intellectuals and students were socialists or Zion-
ists, and they fled from political persecution of the Czarist
police.

Unlike many Italian or Polish immigrants, the Jews
came to America to stay. They had no love and less nos-
talgia for the cities and towns and villages of Russia and
Poland where they lived as an oppressed and persecuted
minority. The sad parting of the Jews from the mythical
village of Anatevka in Fiddler on the Roof is a theatrical
hyperbole, not a historical truth. On the contrary, as the
Jews disembarked in New York, they wanted to forget
their life and experiences in Europe as soon as possible,
and they were determined to become American citizens as
quickly as the law would allow-.

Enrollment in the citizenship classes, which Leo Rosten
made famous in The Education of H°Y°M°A°N°® K°A°P-
°L°A°N, was one of the first steps taken by the Jewish
immigrants upon their arrival. Among the Jews it was a
mitzvah, almost a religious good deed, to become a citizen
and vote in the elections. Since they were basically literate,
they had little difficulty in meeting the legal requirements
for citizenship.

Unlike the Italians, the Jews did not regard America,
with its unique ways of life, as a threat, and they experi-
enced less cultural shock than the Italians or the Poles.
To millions of Jewish immigrants, America was the land
of their dreams and hopes. It was the hope of immigration
to America, where they often had relatives already resid-
ing, that made the misery of their lives in the shtetlech
of Russia and Poland bearable. They read the letters from
their American relatives with wonder and anticipation. To
be sure, the reality of New York’s crowded and dirty East
Side tencment houses was different from the New York of
their dreams, but America still was a marvelous haven of
refuge. It was for the Jews a land of freedom and oppor-
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30 THE MELTING OF TIHE ETHNICS

tunity, after centuries of wandering and oppression across
Europe as a despised minority, doomed to suffering for
their religious beliefs. Where else in 2,000 years of wan-
derings had they heard at every public meeting that this
was “the land of the free.”

The Jews were, of course, also somewhat bewildered
by the new American environment, especially in huge,
bustling New York. But they had one great advantage
over the Italians, the Poles, the Russians, and the Slovaks.
They weve familiar with urban living, and they had cen-
turies of experience of moving from one country to another
and of having to adjust to new environments, new cultures,
and nev: governments. They had learned how to live among
Russians, Poles, Lithuanians, and Hungarians, and how to
still remain a separate entity. They came from countries
where they were a minority, and they knew how to accept
the advantages and disadvantages of this status. In their
countries of origin, the Jews, by their own decision and by
the will of the majority o1 he population, were not Russians,
Poles, Hungarians, or Lithuanians, but Jews. They neither
particularly wanted nor were given the rights of citizenship
in the countries of their habitation. But the attitude of the
Jewish immigrants to the United States was entirely dif-
ferent. Here all men were equal, at least, under the law,
and here they were safe from political and religious per-
secution.

To the Italians and the Poles, manifestations of xeno-
phobia, of Anglo-Saxon nativisin, were a shocking and de-
meaning experience. For Jewish newcomers in America to
be called “kikes” or “sheenies” was old stuff. They had
seen much, much worse. In Russia, their worry was not
insulting remarks but pogroms. Unlike the Italians and
the Poles, Jews accumulated a great deal of know-how in
dealing with outside hostility or discrimination and were
ready to cope with its relatively mild manifestations in
America. They became, in the course of time, experts
in survival in hostile environments. They knew how to
ignore occasional anti-Semitic or nativist propaganda and
reveled in the atmosphere of freedom and in the almost
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unlimited opportunities offered by the new country. They
welcomed the pluralistic character of the American society,
rejoiced in its often proclaimed egalitarianism, and cheer-
fully disregarded or discounted the ridicule and hostility
that they sometinies encountered. The contrast of how they
were treated in government offices, in post offices, in
courts, on railroads, and in schools in Russia and in
America was startling and deeply gratifving.

Jewish immigrants were happy that the new country
adhered to the principle of separation of church and state.
In Russia, where the Orthodox Church was virtually iden-
tical with the state, and priests were government of-
ficials, and in Poland where Polish nationalism and Polish
Roman Catholicisin were intrinsically bound together, Jews
suffered both as a national and as a religious minority.
The contrast with America could not have been greater.
The lack of officially sanctioned class distinction in Arnerica
made upward social mobility much easier. The clear class
distinctions between the landed nobility and the peasants
in Russia and Poland, forced the Jews to act as middle-
men between the two groups with the consequences of be-
coming the scapegoats of both the big landowners and of
the exploited peasants. This was especially true in times of
economic depression or of a political crisis.

In a short time, Jews became unabashed patriots and
boosters af Ainerica. Jewish radicals, socialists, Bundists,
and the Jewish communists, hated the inequalities of the
capitalist system, but they too loved America where they
were not shadowed by secret agents, where they were free
to speak and to write, and where they were not living
under the threat of jail or exile. Jews, as their affluence
was growing, became convinced that America was truly a
Goldene Medine, a Golden Land of freedom and oppor-
tunity.

The editor of the Yiddish Daily Forward, Abraham
Cahan explains the attraction of America to the Jewish
immigrants in his novel, The Rise of David Levinsky. Dur-
ing an evening concert in a resort in the Catskill moun-
tains in upper New York State, a conductor of a small
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orchestra had a hard time rousing his audience, composed
almost completely of recent immigrants, from the stupor
induced by the heavy meal. Selections from Aida, from
popular Broadway hits, and from Jewish musicals all fell
flat. The audience remained drowsy and apathetic. In
desperation, the band struck up The Star-Spangled Banner.
Cahan writes,

The effect was overwhelming. The few hundred diners

rose like one man. appliuding. The children and many of
the adults caught up the tune joyvously. passionately.
Men and women were offering thanksgiving to the flag
under which they were cating this good dinner, wearing
these ¢ -pensive clothes. There was the jingle of newly-
acquiring dollars in our applause. But there was something
else in it as well. Many of those who were now paying
tribute to the Stars and Stripes were listening to the tune
with gruve. solemmn mien. It was as if they were sayving:
“"We are not persecuted under this flag. At last we have
found a home.”

The uniqueness of the Jewish experience as innnigrants
to America had its effect not only on the first generation
but also on the second and third generations of Jews.
Many of second and third or even fourth generation of
American Italians and Polish-Americans carry with them
the memory, bequeathed to them by their parents and
grandparents, of the old days of suffering, of ridicule and
discrimination. These accounts are still bound to rankle
and to affect ethnic attitudes. By and large, that is not
true of the present generation of American Jews. Its mem-
bers remember the tales of steady progress and of the
ever-greater measure of economic success attained in the
United States by their grandparents or parents. On the
whole, these are tales of hardships and hard work but it
is also the story of vears filled with progress and fulfilled
hopes for a better life.

The key to the success of the Jewish immigrants was
education. When Jewish parents themselves lacked general
education, or when their educatior. was limited to Hebrew
or Yiddish studies, they more than made up for it by their

49



THE NEW ETHNICITY 33

zeal for the education of their children. The desired goal
was not, as it was in most Italian families, a high school
diploma, but a college degree. There is some truth in the
myth that all Jewish mothers wanted their children to be-
come doctors or lawyers—and many did. Passion for learn-
ing and a strong belief that education was the best road
to advancement were probably the most important charac-
teristics of the massive Jewish immigration to America.

This appreciation for knowledge and dedication to
learning and study did not spring up suddenly on the
American soil. It developed direct!y from the long tradi-
tion of the study of the Torah and the Talmud by gener-
ations of young Jews in many lands of dispersion. The
most respected men in the shtetlech were not the rich men
but the scholars. No wonder that in America, where edu-
cational opportunities were open to their children, the
public schools were almost fanatically supported by Jewish
parents. Schools and teachers always enjoyed the strong
backing of the Jewish community. Many young Jews in
New York, Chicago, and other big cities went into the
teaching profession and. taking advantage of a merit sys-
tem that provided for advancement through examinations,
they quickly occupied positions of importance as principals
and district superintendents. Others graduated from free
universities like the City College of New York and went
on to become doctors, lawyers, professors, and business-
men.

In contrast, few Italian children of the second genera-
tion went to college. As we have seen, there was often no
encouragement from the Italian family—on the contrary,
many Italian immigrant parents pressured their children to
leave the alien public school at the earliest legal age and
get jobs to add to the fumily’s income. Many of these jobs
were in the police, fire, and sanitation departments of large
cities, in the post offices, and in the electric and telephone
companies. Italians seldom occupied top positions in indus-
try or commerce and many remained in blue-collar jobs,
particularly in the construction industry-.

Of course, not all Jewish immigrants or their children
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wen* to colleges and to professions. Many found employ-
ment in the clothing industry. “Jewish immigrants,” writes
Moses Rischin in The Promised City, “separated by reli-
gious proscriptions, customs, language from the surround-
ing city, found a place in the clothing industry, where the
initial shock of contact with a bewildering world was
tempered by a familiar milieu.” In time, the center of the
clothing industry in New York became dominated by Jews.
Jewish clothing workers were primarily responsible for the
founding of the Amalgamated Clothing Workers of America
and of the International Ladies Garment Workers Union.
After an initial period of bitter strikes, collective bargaining
and mediation of disputes became the established practice
in the clothing industry and it was soon widely imitated in
other industries. Significantly, since most of the owners of
the clothing factories in New York and Chicago were Jews,
as were most of the workers and almost all of the union
leaders, “the bosses™ were subject to an effective pressure
fromn the generally liberal Jewish community which sym-
pathized with the demands of the orkers for a living
wage and better and safer working o1 d:tions.

Today, there are few Jewish workers left ir the cloth-
ing industry, although some of the leaders of the Amalga-
mated and of the LL.G M. and of the hatters and fur work-
ers unions, as well as many of the factory owners and
clothing manufacturers, are Jews. In contrast to the Italians
and Poles, Jews moved ont from the blue-collar jobs with
great rapidity.

The Poles

The pattern of Polish mass immigration to the United
States was significantly different from that of the Jewish
and Italian immigrations, and these differences have also
shaped the particular structure and the unique problems
facing American Poles today. The most significant fact to
remember is that Poles who came to this country in large
numbers between the vears 1880 and 1910 did not come
‘rom a free sovereign homeland. In fact, there was no
Poland on the map of Europe after 1795. In 1793, after
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800 years of existence as an independent state, Poland
was a strong and distinct national entity. The Poles, who
had accepted Christianity in the ninth century, considered
themselves the defenders of the Roman Catholic faith and
an outpost of Western Christian civilization against the re-
peated onslaughts of the Russians, the Turks, the Mongols,
the Tartars, and other “heretic” invaders. Poles proudly
claimed that Poland was a living “Christian Wall” against
the conquest of Europe. Polish children were taught on
their fathers’ knees the story of the heroic contributions of
King Jan Sobieski and his Polish army who helped defeat
the Turks in 1683 at the gates of Vienna. Poles also cher-
ished the memory of their resistanice to the repeated in-
vasions by the Teutonic Knights who came from East
Prussia and the victories they attained in preserving their
independence against the invading armies of Sweden and
Russia.

For centuries, Poland’'s powerful neighbors were de-
termined not to allow the Poles to live as an independent
people. Finally, in 1795, Russia occupied eastern Poland,
Prussia took the western and northern lands, and the
southern part of Poland was incorporated into Austria.
From that time on, for 125 years, Poles were ruled by
three foreign powers. They regained their independence
in 1918, when a free Poland was created by the terms
of the Treaty of Versailles, based on the Wilsonian prin-
ciple of self-determination of nations.

This long period of partition of Poland and the inces-
sant struggle of Poles for independence, marked by
yreat uprisings and rebellions in 1831 and 1863, had a
lasting and profound influence on the Polish people.
They became one of the most nationalistic and patriotic
peoples in Europe. To the I'les, who had lost their in-
dependence to foreign invaders and who were determined
to regain their freedom, love of country became almost a
natinnal obsession. The Polish poet, Adam Mickiewicz, put
it well in verse in one of his poems: “My fatherland, you
are like health, only those who have lost vou, can know
vour value.” It was indeed a desperate struggle that the
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Pthh people waged against the might of Czarist Russia,
the nilitary machine of Prussia, and the immense power
of the Austro-Hungarian Empire. The occupying powers
Attempted in varying degrees to suppress the spirit of
Colish nationalism through forced Russification or German-
1Zation, through bribery and political concessions, and of-
ten by prutal force.

All these efforts failed. The Poles had no jndependent
Politica] institutions, their military rebellions were sup-
DPressed, their sons died on foreign battlefields, in the vain

ope of enlisting sympathy and military aid in the fight
for ap, independent Poland. But their dedication to the idea
of a free Poland never faltered. If anything during the
Peripd of foreign domination, the Poles became an even
More ypited people—united by the will for independence
and ypited in one language and culture and in one religious
aith, The Polish language became a Pprecious and ef-
ective bond for Poles in all three sectors of occupation.
0 speak Polish, to write in Polish, to love the Polish
anguage became an almost religious commandment for
all Poles. The patriotic poetry of the great Polish poets,
:idam Mickiewicz, Julius Slowacki, and the Messianic writ-
Ings of Stanislaw Wyspianski became not only great liter-
ature for educated Poles, but their most sacred treasure
and 3 gource of constant inspiration.

For the mass of poor and largely illiterate peasants
“ho formed the overwhelming majority of the population,
the spirit of Polish nationalism was kept alive by the Polish
Catholic Church. While the Catholic Church in Poland was
dithfy]l and obedient to Rome, it was primarily a Polish
Catholic Church; it supported the fierce Polish nationalism
ancd kept the devotion to the Polish language, Polish cus-
toms, and Polish hopes and aspirations for independence.

Tiests delivered patriotic sermons in Polish, and religious
Schogls taught Polish language and literature, often in the
ace of dire threats by the occupying authorities. As time
“'?nt on, the lines of demarcation between Polish nation-
alisny gpd Polish Catholicism became blurred, and they re-
Main hlyrred until the present time.
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Several million Poles came to America during the period
of the occupation of their country by foreign powers, and
they brought with them both the spirit of fierce Polish na-
tionalism and an unbounded devotion to the Polish Catholic
Church. In that, they differed from the Italians, who came
from a free Italy, and especially from Sicilians who had
little comprehension or feeling for Italian nationalism and
who, while devout Catholics, viewed the Italian Church
and Italian priests with a great deal of suspicion, if not
outright cynicisin. Obviously, the contrast with the Jews,
who felt little if any allegiance to the countries of their
origin, was even greater. Polish nationalism and special
devotion to the Catholic Church are still the most outstand-
ing characteristics of those American Poles who have pre-
served their ethnic identity. Polish nationalism, however,
constitutes no conflict with their strong patriotic devotic 2
to the United States of America.

Poles have had significant ties with America since
colonial times. Poles were in the Jamestown colony and
two Polish officers, Thaddeus Kosciuszko and Casimir
Pulaski. were heroes of the American Revolution. General
Kosciuszko distinguished himself in the Battle of Saratoga
and fortitied West Point which was General George Wash-
ington’s headquarters. Pulaski became a Brigadier General
in the Revolutionary Army and died in a gallant cavalry
charge during the siege of Savannah.

But the mass of Polish immigration came, as we have
said. in the last two decades of the 19th century and in the
period before World War L. It was overwhelmingly peasant
in character. During that period of time over three million
Poles came to America, paralleling the massive Italian and
Jewish immigrations. While the special character of these
immigration waves has influenced the nature of the Italian-
American and Jewish-American communities, a case can
be made that the status, the image, and the problems of
the contemporary Polish community, or of Polonia, as
Poles call it, reflect the unique history of the original
Polish immigration in bolder and clearer relief. In com-
parison with the Italians, the Jews, or the Irish, Poles have
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made less economic and social progress in the American
milieu. The reason for this phenomenon has, of course,
nothing to do with the innate abilities of Poles, but is re-
lated to the point at which they started their journey to
the New World.

Polish immigrants were mostly peasants who came from
an occupied country, and from a society which still prac-
ticed a variation of feudal economy. Professor Florian
Znaniecki estimated that 60 percent of Polish iinmigrants
were landless peasants who eked out a bare living as hired
hands on large estates and 27 percent were small land-
owners. Polish immigration included very few skilled work-
ers or artisans. The mass of the Polish p -asants who came
to the United States had no skills to survive in the indus-
trialized and strange country to which they came. They
spoke rudimentary. peasants’ Polish and were over-
whelmingly illiterate both in their own language and in
English. Thus, unlike the Jewish immigrants and to some
extent the Italian newcomers, most Poles were not able
to benefit in their adjustment period from reading the
few Polish newspapers in America. In addition, unlike the
Jews who were experienced international travelers, and
unlike the Italians who benefitted from the love and gla-
mor that American society has always accorded Italy,
Poles came from a country which was in chains and which

was unknown to Americans.
All that Poles had to offer America was their inordinate

capacity and willingness to do hard physical labor. This
contribution should have been accepted with gratitude by
the booming American economy and industry but in fact
Poles were shown little compassion and even less apprecia-
tion. Bewildered in the new society Polish immigrants
were determined to adjust and to survive. To do this, they
became laborers in the steel mills of Pittsburgh and Gary,
in the automobile factories in Detroit, and in the stock-
vards of Chicago. Some Poles who had experience in the
coal mines in Poland, and many others who did not, went
to work, under hard and dangerous conditions, in the coal
fields of Pennsylvania. 46
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No work was too hard, too menial, too coarse, or too
dangerous for the Poles. They had no choice and could not
be choosy about jobs if their families were to survive in
their new environmment. This hard, demanding labor was a
signal contribution of these millions of brawny and healthy
immigrants who without complaining or rebelling helped
to make America the industrial giant it is today. There was
virtually no crime among the Poles; their voung people
did not consider illegal activities as one possible avenue for
advancement in the new, strange, and often hostile environ-
ment. Crime was unthinkable in a Polish neighborhood
where the authority of the parents, of the priests, and of
the police were highly respected, and where the emphasis
was on hard work, thrift, and savings. Savivwos banks
abounded, and most Polish fraternal organizations were
(and are) also insurance and savings institutions.

How did America repay the contribution and the ex-
emplary behavior of these Polish immigrants? In return,
they did not receive a sense of welcome and appreciation.
On the contrary, ridicule and scorn were heaped on the
heads of these simple, uneducated folk who worked sixteen
hours a day in dange ously insecure mines, 1nills, and
stockyards, for pitifully small wages.

It is virtually impossible to exaggerate the severity of
the cultural shock suffered by the mass of Polish peasant
immigrants. They ~ame to this country not from the ad-
vanced regions of Poland, around Warsaw, Poznan, and
Lodz but from the least advanced regions of the high-
lands in southern and eastern Poland. They came from
isolated, primitive villages; they had no interest and no
part in the management of their own affairs and no voice
in the political affairs of the region or of the nation.
Politics were the exclusive domain of the aristocratic land-
lords and of the country gentry. If they voted, they did so
as the local priest or government official told them to
vote. Even the rudiments of the democratic process were
unknown to them.

Alexander Hertz's Reflections on America includes a
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perceptive analysis of the situation faced by Polish im-
migrants:

The leap from the world of family and neighbor rela-
tionships to the world of big-city, industrial civilization of
the United States, was of a fantastic dimension. This was
not only a change of place, of country and of a mode of
earning a living. It was something much greater—it was a
transition from a way of life based on a very simple order
to a new order of life, which was fluid, very complex and
which used the most advanced technology. One ought to
think very deeply about the dimensions of the psycholog-
ical revolution, in order to evaluate properly the extent of
the effort demanded of the immigrant if he were to stake

roots in the new soil.
Much of what Hertz says applied also to other immi-

grant groups, but the difficulties confronted by the Poles
in this period of transition were particularly great. They
were much more severe than those experienced by the Irish
immigrants, who spoke English and had considerable
familiarity with Anglo-Saxon mores and institutions. Jew-
ish immigrants were overwhelmingly literate and were be-
coming “Americanized” daily by the Yiddish newspapers,
which devoted many pages to instructing them how to
survive and to prosper in the new land. In addition, both
the Jewish and the Italian immigrations included artisans
and intellectuals who provided a ready pool of potential
leaders and spokesmen. Poles had few of these advantages.

Children of Polish immigrants suffered in the public
schools the usual tribulations of the other immigrant stu-
dents, but they had to cope with another handicap—their
unpronounceable names. Anglo-Saxon and Irish teachers
resented the effort it took to pronounce these names cor-
rectly and often suggested to a Stankiewicz or Wroblewski
to tell his parents to change his name to “Stanley” or
to “Warren.” Polish children soon perceived directly, or by
repeated innuendo, that to get along in school you had to
forget or to hide vour Polish ties and identity. When they
told their Polish parents, who struggled in the occupied
Poland to keep their Polish language of their reluctance to
speak Polish and of their desire to shorten their names,
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the reaction was often harsh and unyielding. No wonder
then, that among many second generation Poles there de-
veloped a growing feeling of inferiority. They often suf-
fered from the hostility of their teachers to their cultural
heritage and they were ashamed of their poor and illiter-
ate parents, who, as they soon discovered, did not even
speak a “good” or literate Polisli.

The generation gap was real and painful, and it had its
effects on the psyche and the state of mind of American
Poles. The effects are still evident today. Professor Eugene
Kusielewicz, President of the Kosciuszko Foundation, main-
tains that even the third generation of Poles “suffers from
the same feeling of inferiority that is characteristic of the
rest of Polonia.” This feeling of inferiority, he believes, is
reinforced by the largely negative image that Poles present
to the rest of America. In suppoct of his view, Kusielewicz
cites a survey made by the Polisi.-American writer Wieslaw
Kuniczak, which found that Americans consider Polish-
Americans to be “anti-Semites, narrow, simple-minded,
clumsy, stupid, anti-liberal, reactionary . . . and vulgar.”

Many Polish leaders dispute the views of Kusielewicz
and Kuniczak and cite evidence indicating that many
second and third generation Poles are interested in and
are proud of their Polish identity and culture. The truth
is probably that sone voung Polish-Americans are ashamed
of their ethnic origin and others are proud of being Polish,
while the attitude of the vast majority fluctuates some-
where in between these two extremes.

Historically, it is not difficult to understand the origins
of the “dumb Polack” syndrome. As we have said, Polish
immigrants were mostly illitcrate, in Polish and in English.
They had no skills and were doing menial work. They were
on the lowest rung in the pecking order of employees in
the nines, the steel mills, the stockyards, or small busi-
ness establishments. It was often difficult for these laborers
to follow the instructions of the foremen or of their bosses.
Polish workers did not have the padrones who helped the
Italian immigrants on construction or on railroad jobs.
Consequently, they were thought to be unintelligent and
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even slow-witted. Nobody seemed to care to get to know
these newcomers, and the first impression lingered into the
second and third generations, which include doctors, law-
vers, engineers, and professors.

In recent years, American Poles have launched a long
overdue counter-offensive. They have branded their image
false and the “Polish jokes” as an unworthy and an un-
American aboniination. In a keynote address to the 1970
National Convention of the Polish American Congress,
President Aloysius Mazewski declared,

Our most urgent task is the presentation of Polonia’s
image in a historically and sociologically appraised framme

of reference. It is not an easy task; its difficulties are deeply

rooted in the past neglect and ignorance of our own worth

in the mainstream of American life.

American Poles are now fighting back against their de-
tractors and defamers. The Polish American Congress has
established a special Committee on Education and Cul-
tural Affairs, which has demanded from the communica-
tion media the elimination of “Polish jokes” and asked
them to present the contributions and the positive life-
stvles of the Polish community in America. So far, this
campaign has only been partly successful.

There is little evidence to substantiate the widespread
assumption that American Foles are more racist than any
other group in America. Reliable polls of public opinion
have established that the Poles are in fact less anti-black
than some segments of the white Protestant Anglo-Saxon.
Like most of the problems faced by American Poles, this
question, too, relates to their low economic status. Poles
live in low-income neighborhoods in inner cities into which
blacks are trving to move to escape from the wretched
slums. The other area of confrontation is the job market.
Both groups compewe for semi-skilled jobs, and the pres-
sure of the blacks for admission into craft unions creates
fears among the Poles who are long-time members of these
unions. “The conflict between the Poles and the blacks is
basically neither racial nor ideological—it is economic,” said
Joseph Bialasiewich. the editor of Polonia, a Polish weekly
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published in Chicago. He made this statement sitting in
his office, which was once located in the heart of the Polish
community in Chicago and which has now become an area
with a majority of blacks and Spanish-speaking people.
Most Polish institutions in Chicago are located in the Mil-
waukee and Division area, which has now largely been
deserted by their clients, the Polish homeowners. In De-
troit, the blacks and the Poles have united their efforts
to raise their economic status and to fight the city’s blight.
They have formed a Black-Polish Conference, which has
been effective in achieving better schools and better city
services in the black and Polish areas of Detroit.

However, American Poles are convinced that the fed-
eral govermment has concentrated on helping the Negroes
to achieve equal rights and a higher standard of living to
the exclusion of their group, which is also in need of help.
A resolution passed at the 1970 Convention of the Ameri-
can Polish Congress said in part:

Be it resolved that the President of the United States
be comimended for his recognition of the talent and abili-
ties of the members of our Black community by the ap-
pointment of a substantial number of ientbers of this com-
mnunity to responsible high salaried positions in our gov-
ermmment and we further urge the Administration to show
equal recogmition of the talents possessed by members of

our ethnic groups. . . .
The Poles want a share of attentiorn to their economic

problems by the federal government. But what they want
most is to be accorded a measure of the respect to which
their history and their contributions to America entitle
them.
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Varieties of
Ethnic Loyalties
and Affiliations

A common problem facing all major white ethnic groups
is the difficulty of identifying the elemenis and character-
istics that keep them together. The degree of difficulty
differs from group to group. It is relatively easy to define
.. "Jewishriess” of the Jewish group or the “Polishness”
ot American Poles, but it is much harder to isolate the
“Italianness”™ of the American Italians or the “Irishness”
of the American Irish.

“Jewishness”

“Jewishness” seems relatively clear to Jews, but it does
present somewhat of a puzzle to non-Jews. Many find it
difficult to understand why Jews cling so stubbornly to
their separate existence as a people, even in circumstances
where their total assimilation may be possible. The adher-
ence to the Old Testament and the rejection of the New
Testament was long thought to be the only reason for the
survival of the Jewish people. In more modern times, some
Christians find it peculiar that Jews who are not religious,

52



46 THE MELTING OF THE ETHNICS

who declare themselves to be agnostics or atheists, think
of themselves and are considered by others as Jews. Novak
suggested, with a great deal of insight, that Jews are ex-
perts in hiding their deep attachment to their roots in
order to survive in alien societies. The reason for this de-
veloped trait lies in the long history of the Jews. What
unites them is a memory of their long, turbulent, and of-
ten glorious past, a recognition of their interdependence
in the lands of their dispersion, and shared goals and as-
pirations for the future, chief among them being the
security of the State of Israel. “Jewishness” denotes also
a strong belief in the basic goodness of man, in the worth-
whileness of life on earth. coupled with a substantial
dose of scepticism about an after life, and an unshaken
belief in the unlimited opportunities to improve the quality
of life for people everywhere. Tikkun Olam—the better-
ment of the world—is an ancient tenet in Jewish mysticism
and has been accepted by many Jews as a life’s obliga-
tion. Hence. the “Jewish heart,” “Jewish idealism,” and
“Jewish liberalism.”

The sources of Jewish liberalism extend to the early
history of the Jewish people and are the consequences of
the long experience of almost 2,000 years of sojourns in
the many lands of the Diaspora. Responsibility for the
plight of the poor, the widows, and the orphans has been
a part of the Jewish religion which stresses this worldliness.
Since the promise of immortality and of a better life after
death play a relatively minor role in Jewish religious think-
ing, the right of every person to a good life on this earth be-
comes paramount. The injunction, in Deuteronomy 15,
verse 7, reads:

If there be among you a4 poor man or one of the breth-
ren within any of the gates in thy land which the Lord
God giveth thee. thou shalt not harden thine heart, nor
shut thine hand from thy brother.

The Bible and the Talmud contain a series of welfare laws
including the cancellation of debts every seventh vyear,
the reversion of the land to *he original owners every fifty
vears, and the setting aside by each landowner of a por-
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tion of his land at harvest time for the poor. The needy
of Israel have, on the basis of Biblical laws and the teach-
ings of the Prophets, considered it their right to be taken
care of by their community. Significantly, the word charity
in Hebrew, Tzdakah. comes from the word Tzedek, which
means justice. Thus, the giving of charity was and is ex-
pected of every Jew, and it became a virtual law for every
Jewish community to take care of its poor and destitute.
This attitude to charity accounts for the enormous sums of
money that American Jews contribute every vear for hos-
pitals, Jewish centers. schools, and theological seminaries
and for the State of Israel.

The experience of the Jews during the centuries of
living in many lands under many different regimes has
taught them that there is a direct correlation between ex-
treme right-wing or extreme left-wing, military and reac-
tionary governments and anti-Semitism and repression.
Contrariwise, they usually lived in relative security and
prospered in countries ruled by progressive, liberal gov--
ernments. Crzarist Russia, with its “Pale of Settlement.”
the restricted area where Jews were allowed to live, with
its rampant anti-Semitisn1, rituai blood murder trials, and
pogroms became a classic example of how an unenlight-
encd. despotic regime treated the Jews within its borders.
Periods of relaxation in political repression, succeeded by
liberal reforms like that following the 1905 Revolution in
Russia always brought an improvement in the lot of the
Jews. The communist dictatorship of the Soviet Union proved
to be as bad for the Jews as the reactionary regime of
Czars,

Jews suffered persecution from the “colonels™ regime
in pre-war Poland and were later mistreated by the com-
munist governments of Gomulka and Gierik. On the other
hand. the French Revolution brought emancipation to the
Jews, and English Jews prospered under the benevolent
constitutional monarchy in modern England. The long rule
of Emperor Franz Joseph of the Austro-Hungarian Emnpire,
a ruler whose power was limited by a government that in-
cluded Austrians, Poles, and Hungarians, was fondly re-

54



48 THE MELTING OF THE ETHNICS

membered by the large number of Jews who lived in
southern Poland, Czechoslovakia, Slovenia, and Hungary,
all of which were part of the empire. Generally speaking,
dictatorships. military juntas, states that had an established
religion, and g emments that were oblivious to the pov-
erty and sufferings of the poor and the underprivileged,
have proven to be bad risks for Jews. The same is and
was the case with the totalitarian states on the left. Those
lessons have not been forgotten by the Jews. flence their
special devotion to the United States of America and to
liberalism.

The devotion of Jews to the State of Israel has a great
deal to do with the Jewish past, with Jews' appraisal
of their position in the world today, and with their aspira-
tions for the future. The depth of the passionate devotion
of American Jews to Israel is rarely understood by the
gentile world. In essence, Jewish attachment to Palestine
and to Jerusalem, the city of Zion and their former glory,
has never weakened. The Nazi holocaust, which resulted
in the mass murder of 6 million Jews (irany of whom
could have been saved if there had been a country ready
to take them), has convinced American Jews that there
must be an independent State of Israel rexdy and willing
to serve as a haven of refuge for those Jews who wish to
settle there. Furthermore. most American Jews seem to be
convinced, rightly or wrongly, that the destruction of
Israel would be detrimental, if not disastrous, to their
status in the United States. They are proud of the political,
economic, and social progress made by Israel. and espe-
cially of the courage and valor of the Israeli army. They
see in the widely praised record of victories of the Israeli
army at least a partial recompense for the humiliation
suffered when they helplessly watched Hitler's minions
slaughter 6 million of their brethreu.

While many American Jews have only a vague knowl-
edge of Jewish history and Jewish culture, they know
what their “Jewishness” means to them. If they sometimes
falter in that understanding, there is always the outside
world ready to remind them that they are Jews. Unlike
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the Poles. the Italians, and other white ethnics, Jewish
ethnicity is not only a matter of choice; it is, in large
measure, torced on the Jews by the society at large. Even
Jews who become Christian Scientists or Unitarians are
still considered Jews by the general society.

“Polishness”

To ethnically minded Poles, “Polishness” means Polish
patriotisin, a deep devotion to the ideal of a free Poland.
It includes a special affection and reverence “or the Polish
language, which goes beyond the acknowledgement of its
usefulness as a language of communication and the lan-
guage of their literature. Poles love their language, and
this is truc even for many American Poles who do not
speak Polish, because it served them well as an instrument
of national survival. Poles still sing with deep emotion
these lines contained in a poem by Maria Konopnicka:
“We shall not allow our language to be forgotten, we are
the Polish nation, the Polish people, a tribe descended
from the dynasty of Piast kings . . . we shall not be
buried. . .."”

“Polishness” includes a deep revaiei. + for the Catholic
Church, or more accurately, fci the Polish Cat{ -:lic Church.
To a Pole, Polish religious customs are pe-t not only of
his Catholic faith but of his Polish 1+« mnality. While ethnic
groups in America observe so: :¢ wpecial customs, most of
which they brought over friom the country o their o-igin, no
ethnic group has made its custon: 2+ tn:ch a past of its
cultural and religious ethos as the . merica Poles. Holi-
day customs. particularly, ha + become unportan: charac-
teristics of Polish culture and the “Polishness” of American
Poles. The observances of Polish religious cusioms have
sometimes presented problems for the i’olisl: churches in
America, especially the Christmas custom of blessing the
Oplatek, a thin, unleavened bread of flour and water,
which is broken and eaten in a special family ceremony,
and the blessing of the Easter food baskets. Irish bishops,
who, as « rule, have jurisdiction over Polish parishes, have
often considered these Polish religious customs as irrele-
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vant pagan relics and have refused to sanction them. They
have also looked with disfavor on sermons delivered in
Polish or on the teaching of the Polish language in paro-
chial schonls. The Irish church hierarchy had as its goal
the establishinent of a united Catholic Church in America
and considered the demands of the Polish parishioners to be
narrow and divisive. “Qurs,” James Cardinal Gibbons, of
Baltimore, said, “is the American Church, not Irish, Ger-
man, [talian, or Polish, and we keep it American.”

Cardinal Gibbons™ attitude had a great deal of logic be-
hind it. The heads of the Catholic Church in America,
faced with large-scale immigrations of Italian, German,
Croatian, French Canadian, and Polish Catholics, consid-
ered it imperative to minimize the differences in Catholic
religious schools and observances. They were determined
to establish a united and an Americanized Catholic Church
in the United States. But Polish-American historians and
scholars are unsparing in condemning the Irish cardinals
and bishops for using their aathority to force Polish priests
and nuns to de-Polonize their churches.

In Poles in American History and Tradition, Professor
Joseph Wyrtwal writes,

But their (the Poles’) effort to create autonomous relig-
ious institutions where the humblest and the meanest
would receive a corclial welcome and a psychic pleasure
that was not found in Irish or German Catholic churches,
was limited by the American Catholic hierarchy . . . the
Irish bishops were determined to deprive the Poles of their

aguage and culture.
Dr. Eugene Kusielewicz goes ven further: “The low status
of the Polish Americans is directly traceable to the fact
that the Poles, unlike the Jews and the Ukrainians were
not allowed to control their own churches.”

One of the most crucial dilemmas facing the American
Polish community and endangering its future is its inability
or unwillingness to support academic institutions where
Polish language, culture, and scholarship would be at the
center of concern. The largest and the most prestigious
Polish organization, the Polish National Alliance, which
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has over 300,000 members and which is also a wealthy
insurance company, supports one academic institution, the
Alliance College in Cambridge Springs, Pennsylvania. This
liberal arts college, which has an enrollment of about 600
students, about half of them Polish Americans, offers the
usual Bachelor of Arts and Science degrees, but students
may also major in Polish language, Polish arts, and Polish
literature. The college is in an almost constant financial
crisis, and the Alliance has had to increase its subsidies
almost every vear. One difficult problem is that the college
has an enrollinent substantially lower than its capacity.

The other large Polish organization, the Polish Roman
Catholic Union, with a membership of over 160,000, sup-
ports a small theological seminary, where Polish priests
are trained, and Saint Mary’s College, a four-year liberal
arts college. Both are located at Orchard Lake, Michigan.
The total enrollment of both colleges is around 200. Re-
cently, the institution has expanded to include a Polish
Culture Center, which has published some scholarly mono-
graphs and textbooks.

These efforts are commendable, but they cannot com-
pare with the Notre Dames and the Fordhams of the Irish
or with the Jewish Theological Seminary, Brandeis Uni-
versity, Dropsie College, and the Hebrew Union College
maintained by the Jews. The budget of many of these in-
stitutions, taken separately, exceed the total budget of all
Polish academic institutions. Somehow, Polish leaders have
as yet been unable to initiate a program of vast cultural
activities for vouth and adults that would decisively en-
hance the image of the American Poles. In addition, these
institutions would provide an opportunity for many Polish
scholars in America to pursue their studies in relative
security and in the public eve.

The Italian-Americans
How do Italians perceive their own ethnic entity?
“ltalianness™ is not only a strange and unwieldy terin in
comparison to “Jewishness™ and “Polishness,” but it is also
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a concept which is difficult to define in terms of the life
of the Italian-Ainerican community in America. What does
being an Italian mean to an Italian-American? It certainly
does not mean the same kind of fierce nationalist devo-
tion to Italy as the Poles have to a free Poland or that the
Jews have to a sovereign and secure Israel. At least, this
impression is left from the reading of the Italian-American
press (both in Italian and in English) and from the pro-
nouncements issued by the leading Italian-American orga-
nizations. Of course. it can be argued that Italy is free,
sovereign. and secure under the NATO treaty, and Italian-
Americans have no cause to be jittery about its future.
Ne¢  rtheless. while love for Italy and justified pride in
[tal..un culture, art. and literature are evident and increas-
ing among the American-Italians. fierce Italian nationalism
seems to be alien to their nature. In that they are not
unlike their compatriots in Italy, who, while caught for a
brief period in a chauvinistic frenzy of Mussolini, soon
tired of this aberration. The stress in the cultural work of
the Italian-American organizations is on the study of Italian
language, art. and music.

A reporter for the New York Times wrote that Italians
of many walks of life. of the first, second, and third gen-
eration. vary greatly in the degree of their identification
with the Italian community. “The Italians in New York,”
the reporter, Richard Severo, wrote, “do not agree about
who they are. what progress they have made, since the
great migrations of half a century ago, and w..cre they
should be going. And vet this people, whose identity is so
difficult to define, has recently been thrust very much
into the public eye.” Severo recalled the mass picketing
and demonstrations of New York Italians to protest the
use of the word Mafia by the F.B.I. and the conmimunica-
tions media and the strong showing of Italians who aban-
doned their usually Democratic voting pattern to support
Governor Nelson Rockefeller and to elect the conservative
James Buckley to the U.S. Senate for New York. In spite
of this evidence of ethnic cohesion, Severo quoted Dr. John
A. B. Faggi, director of Columbia University’s Casa Italiana:

fors
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They [the Italian Americans] are not a closely knit
group in any sense . . . they take [pride] in being part of
the great Romano-Italian civilization. . . . But mostly they
share an overriding sense of respc  Hility as American
citizens and that, they are, not Italian:

The poet, John Ciardi, whose parents were immigrants,
predicted that “within another ten years, you won't even
be able to classify the Italians as an ethnic group.”

On the other hand, many Italian organizations claim a
rapid ..rowth in memwbership—the Americans of Italian De-
scent, based in New York, for example, and many of the
organizations comprising the Joint Civic Committee of
Italian-Americans in Chicago and similar organizations in
other cities. Professor Luciano J. lorizza, a distinguished
American-Italian historian, commented on Severo's article
in a letter to the New York Times (November 23, 1972,
p- 17). He said that a growing number of scholars of ital-
ian descent in America are devoting their talents to an in-
tensive study of the Italian commnunity. More importantly,
Professor lorizza noted that an “ever increasing number of
Italian-American college students are becoming inquisitive
about their immigrant parents . . . beneath the exterior,
fierce individualism generally posed by Italo-Americans
is a sense of group consciousness recogmzed and nurtured
by some leaders of the Jtalian masses.”

Probably the most reliable assessrnent of the state of
ethnic awareness of Italian-Americans comes from a dis-
tinguished scholar and auther, Father Siivano Tomasi,
director of the Center for Migr. tion Studics on Staten
Island. Tomasi's studies have led him to conclude that the
Italian-American community ir. America divides into three
groups, the “ltaliun Italians,” whc are the recent imrui-
grants who speak Italias, almost exclusively, then come the
Italian-Americans of Mulberry Street in New York and of
the “Little Italies” in many big cities whko have been in
this country for many years and whose feelings of ethnic
identity are strong and whu are active in the Italian-
American organizations. Finally, there is the ihird group
comprised of second and third gereration Americans of
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Italian descent. many of whom are college educated busi-
nessmen and professionals. “This group,” Father Tomasi
said, “are still proud of their heritage, perhaps, but [they]
do not identify with Italian-American problems or organi-
zations. They do not participate. Their ethnic awareness is
limited to their food, to the arts, to the Italian-made movies
and sometimes to their history.”

Father Paul J. Asciolla, editor of Fra Noi admitted that,

no one really knows how many Italian-Americans—who
identify themselves as such—there are in the Chicago metro
area. . . . Seeing the same faces at meetings and banquets
after a long period of tiine causes many to wonder .
there is no one huge monolithic. determined Italian-Amer-
ican community, united on common goals for the future.

. We have to face the fact that some people do not
identify with being Italian-American and they could care
less. . .. There is still however a sizeable nuinber of people
who are tre believers that are good Amnericans with an
appreciation of their ltalian and/or Italian-American Heri-
tage. ...

What Father Asciolla has said here about the Italian-
Americans is largely true of Polish-Americans, Jewish-
Americans, Greek-Americans, and many other white ethnic
minorities. This realistic appraisal of the size and the level
of ethnic identity puts a special obligation on the spokes-
men of the ethnic groups to be much more careful and,
ves. more modest about their claims and demands both
tis-G-vis in their own communities and in reference to the
general community.

As vet, the increased interest in ethnic identity has not
translated itself into financial support for Italian-American
cultural vouth centers or American-Italian institutions of
higher learning. In fact, Italian-Americans do not main-
tain any institutions of higher learning in the United
States. It seems that they are still adhering to the long
tradition of southern Italians and look with suspicion on
civic activities as aimed to benefit and enrich some greedy
individuals. However, in recent years, some progress can
be noted. A few courageous Italian priests have built an
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[talian cultural center on the edge of Chinatown in Los
Angeles, and the Chicago Italians maintain a splendid
home for the Italian aged, the Villa Scalabroni. Generally,
however, American-Italians have yvet to make adequate
provisions for cultural activities in their community.

The Italian-American community still struggles with an
old problem—how to dissociate itself from the tiny minority
of Italians who are prominent leaders of organized crime
in America. For many vears, nativists and assorted xeno-
phobes perpetuated the myth that Italian immigrants had
an innate “criminal instinct,” which drove them to crim-
inal activities. No scientific evidence has ever been offered
to support these assertions. For years, following the large-
scale Irish immigration, newspapers wrote about the Irish
propensity for crime. Hollywood produced many movies
with actors speaking with an Irish brogue, who playved
Irish-American gangsters. Today, with the same reckless
disregard for scientific evidence, many racists are con-
vinced that blacks are “natural” killers, muggers, and
rapists.

Many Italian-American scholars and journalists have
also pointed out that crime was never an Italian monopoly.
That, of course, is true. In Chicago, in the lawless 1920s,
there operated, in addition to the Colossimo, Torio, and
Capone gangs, the all Irish gangs of the O’Donnell
brothers, the powerful O’Banion gang, and the Polish gang
of Joe Saltis. But in the course of vears, the Irish pros-
pered and abandoned the rackets. They, in fact, became
the cops who were fighting crime activities. Polish immi-
grants never became attracted to crime activities to any
appreciable extent. The Polish Catholic Church was too
effective to allow such straving from law and order. For a
variety of reasons, Italians, almost all of Sicilian descent,
remained prominent in organized crime in the big cities
across the country. While at most, the number of Italian-
Americans in the crime gangs is less than 6,000, these
criminals taint the image of millions of hard working and
law abiding Italian-Americans. A deep sense of unease and
insecurity sweeps the Italian community in America, when
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4 Senate Comnmnittee or another national investigative body
holds hearings on organized crime and the suspected heads
of crime activities virtually all bearing Italian names are
forced by subpoenas to testify, or at least to ap»ear. The
same is true of newspaper stories, reporting the ¢ ntinuous
murderous wars among soine of the crime “far.ilies.” It
matters little to the general reading public whether Italian-
American historians and sociologists are right or wrong
when they present evidence to prove that the existence of
the Mafia as a nationwide criminal conspiracy is a myth.
Impressive evidence for this conclusion was recently pre-
sented by Professor Francis Tanni of Columbia University.
The general reader may agree, but he considers it irrele-
vant whether or not the various crime organizations in New
York., Boston, and Chicago communicate and cooperate
with each othei. What is significant to him—and this as-
pect presents a serious question for the image of the
American-Italians—is the fact that revelations about or-
ganized crime consistently mention Italian names.

Accepting the point of view of several Italian-American
scholars *hat a nationwide crime organization does not
exist. a number of [Italian-American organizations pres-
sured the federal government (v ban the use of the word
“Mafia" from official releases. In July, 1970, Attorney
General John Mitchell complied and sent a memorandum
to law enforcement agencies banning the use of the words
“Mafia” and “Cosa Nostra” because, as he put it, these
terms offended the feelings of “decent Italian-Americans.”
The effect of this ban, predictably, has been negligible,
because most of the newspapers and radio and television
stations continue to refer to “Mafia figures,” “Mafiosi,”
etc.

The problem of how to dissociate the overwhelming
majority of law-abiding Italian-Americans from the small
minority of criminals is still plaguing the Italian-American
community. Americans must, as Father Asciolla wrote in
the Chicago Tribune, stop making the terins “Mafia” and
“organized crime” synonymous and interchangeable with
the words “Italian-American.” Equally troublesome is the
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dilermma of third-generation Italian-Americans, who, for a
variety of reusons, wish to keep or returm to their ethnic
roots to detine the meanings of their “Italianness.” Pro-
fessor Richard Gambino, writing in the New York Times,
makes some interesting observations on the alternatives
that are facing young Italian-Americans:
They may opt for one of the several models that have
served other ethnic groups. For example, they may choose
to cultivate their Italian culture, pursue personal careers,
and fuse the two into an energetic and confident relation-
ship—which has been characteristic of the Jewish-Ameri-
cans. They may also turn toward the church, revive and
build upon its power base a political organization and
morale, as Irish-American did. Or, they may feel it neces-
sary to fonin strictly nationalistic power blocs as some
black Americans are doing.
A few observations on these alternatives may highlight the
compiexity in dealing with white ethnic groups. There is
little evidence to support Gambino’s assertion that young
Jews have successfully fused Jewish culture with their
careers in the general society. In fact, evidence seems to
indicate that in spite of the millions of dollars invested by
American Jews in religious and cultural schools and uni-
versities, many young American Jews have become alien-
ated from their culture and have found that the fusion be-
tween their Jewish roots and the American environment is
quite difficult to achieve.

American Jews and the White Ethnic Strategy

The newspaper columnist Dorothy Thomson once said
that the “Jews are like other people—only more so.” What
she probably meant was that Jews face, as a group, the
samme or similar problems as other groups, except that in
the case of the Jews, the issues and the dilemmas are, or
seem to be not amenable to a simple definition, and solu-
tions seem to be more difficult. This is the case when at-
tempts are made to analyze the status and the future of
the 5 or 5.5 million American Jews.

On the surface, the status of American Jews seems to
be very secure. Jews are the most affluent of all the white
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ethnic groups. With the exception of small pockets of
poverty, mainly in some sections of Brooklyn and the Bronx,
Jews live in well-to-do sections of the big cities and in
many upper-iiddle-class suburbs. In 1972, Professor Mar-
vin V. Verbit, of Brooklyn College, conducted a study of
the 25000 Jews in North Jersey, which is typical of
findings in Jewish communities in other big cities. The find-
ings were based on demographic data gathered from 1,722
households and interviews with 631 individuals.

The study disclosed that there are more professionals
(doctors, lawyers, dentists, educators) in the Jewish Feder-
ation of the North Jersey area than in any other single
occupational category, and that about two-thirds of the
working Jews are salaried and one-third are self-employed.

Twenty percent are owners or managers of businesses. Less
than 4 percent of all employed Jews are unskilled laborers.
College attendance of the young is almost universal. This
demographic data would not be much different in the
Jewish suburbs of Chicago, Philadelphia, Boston, New
York, or San Francisco.

It may be cautiously postulated that the general afflu-
ence of the Jewish community is at the root of many of
the problems and difficulties afflicting the American Jew-
ish community. Paradoxically, this general affluence has
been the main cause of the loss of political influence of
the Jews in both major parties. In Chicago, for instance,
Jews who were concentrated in a number of areas like the
24th Ward on the West Side have moved en masse to the
suburbs, where their political power has been diffused,
especially in local and state elections. The time when
Jewish political leaders like Colonel Jacob Arvey were
able to deliver a solid Jewish vote in a number of wards
to the Democratic city and county machine is long over.
Consequently, Mayor Daley does not consider Jews a reli-
able source of votes, and that has been reflected in fewer
and fewer Jews being slated for important political jobs in
the city, Cook County, and the state. Only the relatively
unimportant positions of City Treasurer and Sheriff are
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held by Jews; the real political power is shared by Irish-
Americans, Polish-Americans, blacks, and Italians.

A similar situation prevails on the national scale. Jews
have lost influence in the Democratic Party, where they
wielded a great deal of power in the days of F.D.R.s
New Deal and during the presidencies of Harry Truman
and John F. Kennedy. They were an important part of the
CGrand Democratic Coalitior, which included some Pro-
testants, many Catholics, blacks, labor unions, and various
white ethnic minority groups. In this coalition, liberal Jews
had political power because thev were concentrated in
large cities and because they cast their votes in large num-
bers for Democratic candidates. Now, as in Chicago, many
Jews have moved to the suburbs, where their political
power is insignificant as contrasted with the usually large
Republican vote usually recorded in wealthy suburbs.

As we have seen, this new political reality and the
strained relations between the white ethnic groups and the
blacks in the big cities have caused influential Jewish
organizations, like the American Jewish Comnmittee, to
develop the so-called “ethnic strategy.” This strategy
calls for the initiation of a series of dialogues. and if pos-
sible. of an alliance with the larger white ethnic groups to
form a new coalition that would eventually develop a more
meaningful relationship with the black community. This
new cooperation with the Poles, the Italiuns, and other
white ethnics who often find themselves in bitter competi-
tion with blacks in the areas of housing and school busing
has of necessity brought a weakening, or at least a muting,
of the long standing commitment of the major Jewish or-
ganizations to the cause of civil rights. Consequently,
Jewish-black relations are experiencing a period of strain.
The report of a task force commissioned by the American
Jewish Committee, headed by Morris Abrams as chair-
man and Professor Seyvmour Martin Lipset of Harvard as
consultant, states that the rising extremism and militancy
of the blacks has brought about a feeling of solidarity in
defense of their neighborhoods and good schools of the
white ethnic groups. The report continues,
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In their quest for solutions of these problems and for the
defense of the rights of groups other than blacks, the
Jews, the proto-ethnic group, also rediscovered ethnicity.,
Jewish leadership’s awareness of these changes, and the
need to find coalition allies among the diverse groups in
dealing with the situation is reflected in the work of the
National Project on Ethnic America.

The report of the task force, Group Life in America,
put the issue succinetly:

American Jewry bas been heavily liberal in its ideology
and  organizational strategies. And  organized liberalism
has cooperated closely with Jewry on issues of Jewish
rights, anti-Senitisin, assistance to the State ot Israel, and
support for rights of other deprived minorities. The change
in liheral foreign policy affects Israel. The disimay over
the inefficacy of applying traditional universalistic and in-
tegrationist principles to the condition of the blacks chal-
lenges norms and institutions which Jews have long re-
garded essential to their own security. And the Jews, con-
fused by the same sense of inadequacy which upsets the
liberals. are at crossroads. They are divided on what is to
be done, as they have not heen since the rise of Nazism.

The dilemma of disillusionment with liberalism and the
move to a more conservative stance is well stated by the
task force. The question whether the “white ethnic stra-
tegy” pursued by the Jewish leaders is the right sirategy
is at least open to question. This strategy calls for the Jews
to be the mediators, the convenors. the middlemen be-
tween the white ethnics and the blacks. To learn from the
lessons of long Jewish history, Jews have never fared well
as aiddlemen or conciliators between antagonistic and
warring sections of the population. Time and again, both
sides would turn on the mediators and make them the con-
venient scapegoats for their frustrations. Furthermore, it is
an illusion, as we shal 0 look upon the white ethnic
groups as a united b« ¢ population. In truth while the
Poles. Lithuanians, ti.: .talians, the Ukrainians, and the
Serbs and the Croats and others are united in their griev-
ances against the blacks, and against the general society
(most of these grievances are not shared by Jews), their
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mutual distrust, old feuds, and even hatreds among them-
selves are quite evident. It is, for instance, questionable
whether American Serbs fear and distrust Negroes more
than they fear and distrust American Croats or that Poles
could indeed cooperate on common problems with the
Lithuanians.

There is evidence to suggest that while Jews, especially
their intellectual elite, have been jolted in their liberalism,
primarily by the militancy of the blacks, by a danger to
the merit systems for advancement and promotion, in the
big-city school systems and universities and by the specter
of the quota system. However, American Jews scem to be
clinging to their traditional liberalism.

The Harris Poll results published on October 12, 1972,
in the New York Times centered on the political attitudes
of the Jews and the Italian-Americans. The results revealed
that while Italian-Americans have moved considerably to
the right, Jews have retained their adherence to liberal
positions.

Predictions about the success of the American Jewish
community in grappling with its dilemmas are virtoally
impossible. All that one can say is that we are dealing here
with an old people, which has often proved its prophets of
doom to be false prophets.

N
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jane Addams,

Hull House, and the
Education of the
Immigrants

Probably the best laboratory for the study of the
process of adjustment, acculturation, or assimilation of the
immigrants and their children was the Hull House settle-
ment houses in Chicago. And the most competent observer
of this process was Jane Addams, who founded Hull House
in 1889 at the time when the tidal waves of immigration
from Europe to America were :lready changing the com-
position of the American society.

Hull House served the immigrants—parents, adults, and
children—as an adult recreation and edvcation center. In
the broader sense, it was a school or a series of schools
for the young. The influence of jane Addams on public
schooling, both by the example of the programs offered at
Hull House and through her own efforts, was great and
pervasive. Since that phase of Jane Addams’ life has been
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somewhat neglected, it is important to see how her views
and activities contributed to the new conceptions of the
role of the public schools and education in a society so
changed by the great influx of immigrants.

The bibliography on the life and work of Jane Addams
is varied and extensive. Several biographies were written
by writers and historians, and her own works have been
republished many times and are still read widely. One
question that seems to have fascinated many writers con-
cerns an analysis of the motives that caused her to dedi-
cate her long life to Hull House. The question is important
and interesting. but the historians’ preoccupation with this
issue seems to have distracted them from a detailed exam-
ination of Jane Addams’ educational philosophy and record
in the education of the iminigrants and their children. In
this generally neglected arca in the history of American
education, the tuoughts and work of the founder of Hull
House deserve a great deal of space and attention.

Those who have paid some attention to her contribu-
tions seem to have experienced some special difficulty in
dealing with the subject. They apparently found it dif-
ficult to believe that a rich, WASP, ycung lady from an
upper-middle-class tamily, the daughter of a banker, a
mill owner, and a state senator could have learned to
understand the plight of large numbers of immigrants in
the painful process of their adjustment to the American
society. The education of Jane Addams was typical of a
well-born voung American lady. It culminated in gradua-
tion from the Rockford Seminary for Women, which
proudly called itself the “Mount Holyoke of the West.”
The curriculum in the seminary included the study of
Greek, English literature, moral philosophy, history, some
science, and a great deal of religious training aimed at
preparing many of the ladies to become Christian mission-
aries. ‘

The home background and the education of Jane
Addamns caused some wnters to suggest that she turned to
settlernent work in the grimy Chicago neighborhood of
Polk and Halstead streets because she became bored with
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the life and the activities of her social milieu. One recent
biographer wrote that after her graduation from college
and after the customary grand tour of Europe, “she did
not have a goal or an occupation, or any thing useful to
do.” This undoubtedly is a true assessment of her predica-
ment just prior to the opening of Hull House in 1889. It
may well be that in the early period of her settlement
work, Hull House was for Jane Addams merely a philan-
thropic endeavor. But, in a relatively short period of time,
it became a cause to which she happily decided to devote
her entire life even to the exclusion of her perscnal interests.

Why and how did this change take place? It came,
primarily, because she leamed a great deal about the lives
of the many thousands of Italians, Greeks, Jews, Irish, and
Bohemians who flocked to the many activities of Hull
House and concluded that she could and wanted to be of
assistance to them in the realization of their hopes and
aspirations. Jane Addams developed a well-thought-out
philosophy about the best way to help the large waves of
immigrants and their children to adjust to the new and
strange American environment. This philosophy was far
more perceptive than the simple and often xenophobic
notions of “Americanization” which were widely enter-
tained by many of her prominent contemporaries. In the
spirit of the time this was no small achievement.

Some writers have failed to perceive the substantial
difference between the views on irmigration and the im-
migrants of Jane Addams and those of the other leaders
of the Reform and Progressive Movement. For instance
she supported and admired Theodore Roosevelt, a leading
Progressive, but she vigorously opposed his extreme views
on the Americunization of the immigrants. She also does
not fit very well in the general interpretation of the mo-
tives of the Progressive leaders who in the view of one of
the most brilliant historians of the period, Richard Hof-
stadter, were members of the socially alienated groups
who turned to reform out of a sense of guilt because they
lived in comparative luxury in the midst of the squalor
of the cities.
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It seemed natural to put Jane Addams in that group.
She was alienated from her social milieu, and she was
rich and bored. Christopher Lasch correctly pointed out
that at the time of the founding of the Hull House she did
not feel guilty about the sorry lot of the workers and the
poor who were victims of industrialism. In Lasch’s view,
at that period of her life, she was rebelling against her
family, and especially against her mother, who wanted her
to lead a life of leisure as befitted her station in life. She
did not feel, Lasch added, that she was making a sacrifice
by helping the poor and the immigrants, and she did not
have a condescending attitude toward them. She was
dedicated to “bridging the chasm that industrialism has
opened. between social classes.” But the American people
made Jane Addams a saint, Lasch concluded, and she be-
came a national myth—and the myth of Jane Addams
served to render her harmless as a social critic.

In the New Radicalism in America, Lasch is even more
skeptical about her effectiveness as a social worker and
reformmer. “The trouble was that Jane Addams was asking,
in effect, that young people be adjusted to a social order
which by her own admission was cynically indifferent to
their welfare.” The American industrial society was in her
eves guilty of oppressing and repressing the workers who
served it, but according to Lasch she inade no attempt to
change the svstem. Her only aim was to make it func-
tion more smoothly. In fact, Lasch maintains, the educa-
tic nal efforts of the head of Hull House were aimed at
tostering the ideal of “social control” so well articulated
by her friend John Dewey.

Lasch’s critique apparently was too mild for a member
of the group of vounger revicionist historians of American
education, Paul Violas, who sees Jane Addams view of
the immigrants as paternalistic and her reforms not as
liberal or enlightened but conservative, or even reactionary.
Her entire life’s work was dedicated, says Violas, to “an
attemnpt to replace the social control implicit in the village
community in the countries of origin of the immigrant
Italians, Greeks and others with the controls more suit-
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able to an urban eavironment.” Violas charges that Jane
Addams’ “system of beliefs was based not on dedication
to individual freedom but on an advocacy of an organic
society acting as a collective association.”

Somehow, in Violas’ view, these two commitments are
mutually exclusive. Ignoring a great deal of what Jane
Addams had written and done to combat the feeling of ali-
enation and boredom on the part of individual workers,
Violas insists that she saw individualism as a plague in the
American urbanized and industrialized society. This, he
says, was a repressive philosophy aimed at keeping the
workers from demanding mate-ial changes and improve-
ments in the American society.

Quoting single words like “primitive,” “illiterate,”
“clannish,” “single,” and others, all taken, without any in-
dication of their context or reference, from her many
books and essays, Violas concludes that she had contempt
for the immigrants. “The immigrant, for Jane Addams,
presented a threat,” Violas writes, “because his different
ethnic background disrupted American cultural unity. The
relative ease, however, with which he could be stripped
of his cultural foundations and reduced to the simplest
elements of humanity enhanced his value as a building
block for her new community.” Violas also charges her
with using Hull House to engage in a propaganda scheme,
employing effective devices of mass psyvchology with the
purpose of defusing social conflicts. “T'hroughout her lis-
cussions of the recreational activities at Hull House,”
Violas writes, “one finds rationale for social control through
the manipulation of subconscious and non-rational im-
pulses.”

Michael Katz, a more careful revisionist historian of
American education, in a thoughtful review of Roots of
Crisis in Harvard Educational Review took issue with
Violas" contention. “Violas also suggests,” Katz stated,
“that her insistence on the importance of popularizing
ideas indicates she believed in the legitimacy and necessity
of propaganda. But his quotations from her writings do
not show anvthing of the sort.”
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Katz objects to the absence of evidence to support
Violas’' contention about Jane Addams’ views on manipu-
lation of public opinion. His objection applies equally to
Violas' conclusicns about her views on the immigranss and
on the education of their children. Charitably, one can say
that Violas read the books and articles of Jsne Addams
rather hastily, looking only for confirmaticn of his pre-
conceived ideas. His is not a serious or correct analysis of
her attitude to the imimigrants or of her philosophy about
the acculturation of the immigrants. It also seems that
Violas knows little about the educational and recreational
activities in Hull House.

While Christopher Lasch’s essays on Jane Addarns are
perceptive and innovative, his conclusion that Jane
Addams was a supporter of the social status quo is, in
the light of her record and writings, off the mark. The
Mavor of Chicago, the political bosses of the city, indus-
trialists like George Pullman would have been astonished
to read that the head of Hull House was a “harmless
social critic.” Among other things, the Mayor would have
related the trouble Jane Addams caused him on the issue
of garbage collection on the West Side of Chicago and
how the garbage was collected after she was appointed
Garbage Commissioner of her ward. In the Chicago of
those days, this was no small achievement.

At the time of the founding of Hull House, America
was already a nation of immigrants. Newcomers from
southern and eastern Europe were pouring into the coun-
try, often at a rate of 40,000 per day. The 1890 Census
disclosed that 20 million Americans were either foreign
by birth or parentage, while 34 million were classed as
native white Americans. James Bryce expressed the ap-
prehension of many leading Americans when he wrote in
1888 in The American Commonuwealth,

‘Within the last decade new swarms of European immi-

grants have invaded America, drawn from their homes in

the eastern part of Central Europe. There seems to be a

danger that if they continue to come in large number

they may retain their low standards of decency and com-
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fort, and menace the continuance among the working class

generally of that far higher standard which las hitherto

prevailed in all but a few spots in the country.

Josiah Strong echoed Bryce's sentiments and wrote in
The Twentieth Century City that while America was indebted
to the immigrants “for developing its resources we cannot
shut our eves to the fact that the foreign population, as a
whole, is depressing our a.erage in intelligence and mor-
ality in the direction of the deadline of crime and ignorance.”

Leaders in American society, writers, editors and think-
ers. and many influential members of Congress shared the
convictions of Bryce and Strong that the immigrants had
lower morals, were less intelligent by far than the native
Americans, and had a predisposition to crime and to liv-
ing in unsanitary conditions. Thus it was feared, they could
adversely influence, if not contaminate, the superior native
American population.

Jane Addams rejected these ideas about the immigrants.
Unlike Bryce, Cubberley, Strong, and others, she had di-
rect contact with the immigrants from eastern and south-
ern Europe. In fact, she lived among them and with them
and soon developed an affection and respect for them. In
Twenty Years of Hull House, she described the area around
Hull House.

Between Halstead Street and the river lived about ten

thousand Italians—Neapolitans, Sicilians, and Calabrians,

with an occasional Lombard and Venetian. To the South
on Twelfth Street are many Germans, and side streets are
given almost entirely to Polish and Russian Jews. Still
farther south, these Jewish colonies merge into a huge Bo-
hemian colony. so vast that Chicayo ranks as the third

Bohemian city in the world. To the northwest are many

Canadian-French, clannish in spite of their long residence

in America. and to the north are Irish and first generation

of Americans.

Jane Addams made great efforts to learn as much as
she could about the various groups of the immigrants. She
met them daily in the classrooms, in the cafeteria, and in
the many meeting halls in the Hull House buildings. She
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was an able and a thorough student, and in a relatively
short period of tie she came to a number of conclusions
about her clients. She firmly rejected the attitudes of su-
periority and contempt tovard the immigrants. Her heart
overflowed with sympathy for the hardships and the suf-
ferings of the newcomers, mostly peasants, who were sud-
denly and often savagely exposed to the ruthlessness of
the American industrial system. She deplored the working
conditions in the sweatshops, the lack of minimum safety
precautions, and the rampant exploitation in the huge tex-
tile factory of Hart Schaffner and Marx, which was located
on Chicago’s West Side. Jane Addams was particularly ap-
palled by the practice of “outside piece work,” an arrange-
ment by which contractors let families work at home on
the cutting and sewing of pants, suits, and dresses and
paid them by the number of finished garments. To eke out
a meager living, some families, including smal} children,
often worked sixteen hours per day.

But the founder of Hull House did not inten:d merely to
stand by and wring her hands at the sorry lot of the immi-
grants. She developed a two-fold program of action to
combat the exploitation and the deplorable conditions she
witnessed. First came the opening of Hull House to various
groups in which heated debates about the grievances and
the rights of workers were discussed. One such club,
“The Working Peoples’ Social Science Club” was often
attacked by leading businessmen, including supporters of
Hull House, as promoting radical ideas. Jane Addams re-
sponded by declaring that her settlement house maintained
an open door policy to all ideas. “I did not intend,” she
said, “to be subsidized by millionaires and neither did I
propose to be bullied by working men.” When the Pullman
strike came, Jane Addams was critical of the division of
the Chicago community along class lines. In a paper she
published on the strike entitled “The Modern King Lear,”
she maintained that George Pullman bore the major blame
for the strike because he expected the gratitude of the
workers in exchange for his paternalistic effort to organize
their lives in the Pullman community. Pullman, she wrote,

T4



JANE ADDAMS AND HULL HOUSE 71

gave the workers “sanitary houses and beautiful parks
but made no effort to find out their d sires, and without
any organization through which to give them social ex-
pansion.” He wanted his workers to live in decency and
thrift, Jane Addams wrote, but he deprived them of their
right to order their own lives.

Another major effort was directed to alleviating the
exploitation of the immigrants. She was successful in in-
fluencing the state legislature to pass the first factory law
in Mlinois, which provided for sanitary conditions in the
sweatshops and set the minimum age for the employment
of children at 14. Disagreeing with the advocates of
“Americanization.” Jane Addams repeatedly protested the
hostility that so many native Americans exhibited toward
the immigrants. Recognizing that the immigrants had a
rich cultural heritage and religious and literary values that
were worth preserving, she was opposed to the pressure
exerted by the public schools and the dominant society on
the children of the immigrants to repudiate the culture of
their parents. “We were often distressed,” she recalled,
“by the children of immigrant parents who were ashamed
of t! pit whence they were digged who repudiated the
langi..ge and the customs of their elders, and considered
themselves successful as they were able to ignore the past.”
Unlike the leaders of the nativist, xenophobic movement,
Jane Addams wanted the Poles, the Italians, the Bohem-
ians, and other ethnic minorities, to preserve their cultural
mores while adjusting to the new life in America. As-
similation for the Italians and Bohemians, Jane Addams
observed, often meant disdain for their cultures and the
worship of American materialism. To encourage respect
for the native cultures of immigrants, the management of
Hull House frequently arranged for handicraft and art ex-
hibits and dance and musical festivals in which eac; im-
migrant group p rticipated. To the delight of the ' - ags,
Hull House regularly arranged for mass meeting BT
of Garibaldi and Mazzini. Greeks had their iie'ienic 11eet-
ings and festivals and Jewish intellectuals debated )ewisk:
history, Zionism, and Socialism.
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Jane Addams, as we mentioned, insisted that her staff
members work directly in the homes of the immigrants,
often doing menial chores but primarily learning their
values, customs, and mode of life. She hoped thai ‘¢ out-
come would be mutual respect. “The number of people,”
she wrote “thus informed is constantly increasing in our
American cities, and they may in time remove the re-
proach of social neglect and indifference which has so
long rested upon the citizens of the new world.”

Addams did not want to “Anglo-Saxonize™ or American-
ize the immigrants. On the contrary, long before sociologists
like Horace Kallen coined the phrase, she embraced “cul-
tural pluralism”™ as the desired basic concept pertaining to
the American society. In this, as in many other of her
ideas on social issues and education, she was far ahead of
her time. Her insight into the need to acculturate but not
to assimilate the immigrants was remarkable. There were
many classes at Hull House where immigrants were taught
English to prevarc them to take the required examination
on the U.S. (nnstitution in order to become citizens.
There were also many courses on Urited States history
and government. These courses and lectures were designed
to help the immigrants to understand and to adjust to their
new country, but, at the same time, better to understand
and appreciate their own cultures. But they were not the
usual “Americanization” c:asses. She observed,

The aim of all the classes was not to set the immigrants
apart from their groups as “Americans”. . . . On the con-
trary the aim was to connect him (the immigrant) with
all sorts of people by his ability to understand them as
well as by his power to supplement their present sur-
rounding with historic background. . . . In these classes
the immigrants have struggled to express in their newly
acquired tongue some of those hopes and longings which
had so much to do with their immigration.

Violas and other revisionist historians of education whe
have suggested that Jane Addams shared in the general
hostility toward the immigrants and have charged that
she manipulated them in order to defuse social conflicts,

[y
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would do well to go back and examine, with greater care,
what she actually did and wrote in the several decades
of her Hull House activity.

Far from being a tool of the abrasive and agressive
business establishment of Chicago on whose financial sup-
port she depended, Jane Addams came to the defense of
the rights of the immigrant workers by founding the Im-
migrant Protective League. When business owners began
to harass peddlers by having vagrant youths attack them,
Jane Addams organized several ethnic Peddlers Associa-
tions to impress upon the city and the police that they had
the obligation to protect the Jewish, Italian, and Greek
peddlers. She insisted, in spite of a barrage of attacks from
the press and the business community, that Hull House
practice freedom of speech and freedom of assembly. The
10,000 people who each week availed themselves of the
clubroomn, the Labor Museum, school rooms, Women's
Club buildings, boys™ club buildings, gymnasium, the music
school, and the lecture halls, heard conservative speakers,
liberal university professors, radical union organizers, rep-
resentatives of business and manufacturing interests, So-
cialists, Bundists, Zionists, Italian and Czech nationalists,
and occasionally even advocates of nonviolent anarchism.
Answering the critics who charged that she was turning
her settlement into a hotbed of radicalism, Jane Addams
replied that she hoped that the demonstration of how Hull
House practiced the American ideals of freedsin would in-
crease the confidence of the immigrants in American in-
stitutions and government. Her credo was simple, as ske
expressed it in Twenty Years of Hull House:

The Settlement recognizes the need of cooperation, both

with the radical and the conservative and from the very

nature of the case, the Settlement camot limit its friends

to any political party or economic school.

To question the patriotism of the immigrants, to . ~cuse
them of “double loyalty,” of harboring subversives and
anarchists was a fashionable thing to do in the period of
great immigration. These accusations came from the press,
the Congress, local. state, and federal law enforcement
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officials, and from most of the patriotic organizations.
Jane Addams never joined this super-patriotic xenophobic
hysteria. Instead, courageously and at great personal sac-
rifice, she stated on many occasions that her direct ex-
perience with the many thousands of immigrants convinced
her that the immigrants, with few exceptions, “adored
America.” She called for restraint and faimess by the
police, the courts, and the public in dealing with suspected
anarchists.

Jane Addams faced the greatest challenge on this issue
during the period of the “Red Scare” in the 1920s, fol-
lowing the success of the Bolshevik Revolution. Under
attack by the press, the D.A.R., and the American Legion
for not being “100% American,” because of her advocacy
of pacificism and internationalism, she repeatedly con-
demned the wholesale arrests of leaders of various radical
immigrant groups and associations and the suppression of
hundreds of foreign language periodicals on unproved
charges of subversion. She regretted the “spirit of intol-
erance which had spread over our time choking free sensi-
bilities” and expressed concern that these excesses would
further alienate the immigrants from American society.
“There is no doubt,” she wrote in the second volume of
her autobiography, “that the immigrant population in the
United States suffered from a sense of ostracism after the
war, which in spite of many difficulties, sorrows and de-
spairs, they had never before encountered, in such a uni-
versal fashion.” In the face of the overwhelming cry in the
press and in Congress to limit immigration for central
and southern Europe, she opposed the “quota laws.” She
truly believed in the theory that constituted an amalgama-
tion of the concepts of the melting pot and cultural plural-
ism and was convinced that American democracy was not
endangered by the tremendous influx of non-Nordic immi-
grants. On the contrary, she firmly believed that America
would emerge richer and stronger because of the infusion
of the skills and talents brought by newcomers and because
of its ability to make use of the contributions of the various
immigrant groups.
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She spoke and wrote in defense of the immigrants and
maintained that if some immigrants had a feeling of hostil-
ity to America, it was a response to the animosity they
encountered and to the brazen attempts of some American-
izers to deprecate their heritage. “Is the Universe friendly?”
said Jane Addams, “is a question that people ask, but this
question never nresses so hard upon the bewildered human
creature as it does upon a stranger in a strange land when
his very mother tongue, his inherited customs and mores,
his clothing, his food, are all subjected to ridicule and
considered per se un-American, if not indeed dangerous
and subversive of American institutions.”

Slowly the feeling of sympathy for the immigrants be-
came mingled in Jane Addams’ mind with a sense of ap-
preciation for their abilitv to rise rapidly in a basically
hostile environment. She noted the many young Jews
Bohemians, and Greeks did well in colleges and became
doctors, lawyers, and successful businessmen. Jane Addams
was an outspoken supporter and admirer of Sidney Hill-
man, the leader of the Amalgamated Clothing Workers
of America. who in 1915 settled a strike in the largest
clothing factory in Chicago by a pact which provided for
a high degree of cooperation between the employers and
the employees. Hillman stated publicly that the union was
interested in the company making good profits because the
workecrs would benefit from its prosperity. Jane Addams, to
whom the ideal of industrial and social peace was very
dear, commented: “perh:.ps this great industrial experiment
in Chicago founded upon an agreement between the
workers and the employers, was easier to bring about
among immigrants than it would have been among native
born.”

Jane Addams developed a comprehensive philosophy
of education with particular reference to the role of the
public schools in the education of the children of the im
migrants. She had need for such a philosophy because
Hull House was a huge educational institution serving
thousands of adults, teenagers, =~ children in clubs and
formal classes. Throughout her I jane Addams was in-
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terested in public education, and in 1905 she became a
member of the Chicago Board of Education.

She set down her views on education and on school-
ing in her largely overlooked book, Democracy and Social
Ethics, which came out in 1902, eight years before tne
publication of her famous autobiography. In her philos-
ophy of education, Jane Addams was influenced by her
friend and co-worker John Dewey, but much of her edu-
cational thinking was original. Unlike Dewey, who hardly
recognized the problem and the complexity of educating
the hundreds of thousands of children of immigrants, Miss
Addams was keenly aware of this complex dilemma. In
her views on democracy, Jane Addams shared the prag-
matic outlook of Dewey and of her other dear friend,
Henry James. She believed that the real test of a success-
ful democracy is not its profession of a creed of the
freedom, dignity, and equality of men but the extent to
which it allows all its citizens to live in freedom, dignity,
and equality. American society must be educated to the
ideal of “industrial amelioration,” or a peaceful co-exis-
tence of the workers and the owners of industry. Such an
amnelioration can only come by a spirit of cooperation
among the workers, industry, society, and the government.

Accepting Dewey’s position, Jane Addams postulated
that the aim of schooling was to free the innate pow:rs
and abilities of each child and “connect him” with the rest
of life. The pupil must be helped to see his productive
place in the society. She was impatient with purely cog-
nitive objectives of school curricula. “We are impatient,”
she wrote, “with the schools which lay all stress on read-
ing and writing, suspecting them to rest upon the assump-
tion that the ordinary experience of life is worth little and
that all knowledge and interest must be brought to the
children through the medium of books.” Citing the example
of the Italian colony in the Hull House neighborhood. Jane
Addams observed that Italian parents take their childrer.
especially boys, out of school at the age of thirteen or
fourteen, and that these children, exposed to “bookish”
education, were not prepared for the harsh reality of life
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as factory workers or apprentices. She noted that for these
Italian children, the family and the street constituted a far
greater influence than did the public schools. They learned
at home and on the street the skills and values that they
needed to survite in a hostile society. Italian children had
little motivation for learning, and they often shared their
parents’ doubts whether schooling was a road to economic
success. They knew that many of those in their commun-
ity who became affluent had hardly any education.

To remedy this situation, Jane Addams demanded that
public schools with a large proportion of children of im-
mugrants Cease to belittle their ethnic heritage and values
and devote a great part of their curricula to teaching the
meaning and the process of production. Thus, she hoped,
these future workers would understand the meaning of
their “wvork and see its worth and significance for them-
selves and for the society-

Children of the immigrants who were destined to go
into specialized, often dull, jobs, would be helped if the
schools would teach them where their jobs fit and how im-
portant they were in the total operation of the factory or
the shop.

If the shop constantly tends to make the working man a

specialist, then the problem of the educator is clear: it is to

give him what may be an offset from over-specialization

of his daily work, to supply him with general information

and to insist he shall be g cultivated member of society

with a consciousness of his industrial and social value.

This may have been a naive approach because it as-
sumed that the worker was interested in learning about the
total operation of his factory and that that knowledge
would help aim to bear the hardships caused by low pay
and bad working conditions. Cambating the boredom of
the workers on the assembly lines is still the preoccupa-
tion of many unions and employers today. In that area,
too, Jane Addams was ahead “ her time.

Her contemporaries have made Jane Addanis, as Chris-
topher Lasch observed, a saint and a national myth. The
record seems to indjcate that they were right on both counts.
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Pubiic Schools - ihe
Upward Mcbility
of Immigrant Children

The great jnflux <f imireigrants from ceptral, eastern,
and southe:n Europe, which started aboyt 1880, per-
plexed and often frightened pyoiessional and lay leaders
of big'c‘it." public schoo! svstems in Atnerican large Cities,
There >?0uld be little arprise at this reaction. First, the
size of th? im-iigration wWas urprecedented. School boardg
and suPerinte;dents of school yystems in Neyw York, Chi.
cagu, P’zl’.lladx‘:-v].pl‘]ia_3 Boston, 'di)(j! other ]arge cities Were
confronted vith the task of edycating many thousands of
children of inunigrants of all gges. These children knew
no Englsh. They spoke ltaitun, Yiddish, Pglish, Russian,
Czechs Serbjzn  or Croatian, had a variety of modes of
behavior, anq fel: frightened and bewildered in their new
American enyironment. Many of their parents, especially
among the Italians, Poles, and Qrthodox Jews had a sus-
piciou$ and largely negative attitude to American schools,
fearing that the school experier e would jlienate their
children from them. Devoutly religious, they were appre-
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heuvive that their < hildren would become prey to atheism
and immorality or develop an antagonistic attitude to their
native tongue and the values and mores of their group.

The complexity of the task of dealing with this great
number of immigrant children ought not to be minimized.
Some historians of education, and especially the leaders
and the writers on “"new ethnicity,” have shown little
understanding of the magnitude of this task. Michael No-
vak, Geno Baroni, and Barbara Mikulski who have writ-
ten about the recent revival of ethnic awareness among
several major ethnic groups are unsparing in criticizing
the public schools for the effort to “Americanize” or to
“melt” the children of the ivmmigrants into the dominant
Anglo-Saxon society. This seems to he a rather simplishc
approach to the study ot a complex social and educational
problem.

Ethnic spokesmen assert that children of immigrants
were forced by their insensitive, if not hostile, teachers to
turn their backs on the cultural values of their parents.
Consequently, they seem to be determined that the chil-
dren of recently arrived immigrants do not suffer from the
same disads antage. Public school systems are asked to in-
augurate bilingual and multi-cultural programs. Some
spokesmer. for Spanish-speaking minorities in large cities
argue that it is not enough to give the children of Mexican
and Puerto Rican paren'. instruction in Spanish in the
transitional period -:intil thev arc capable of wmaking re.-
sonable progress in English classes. They advocate a fully
bilingual and bicultural education in Spanish and English
not only for the Spanish inmmigrant children but for all the
children attending school with them.

Bilingua) Education P~ . ¢ms
Bilingual education as put into eficet in Chicago, New
York., Los Angeles. and Miami. is in essence bicultural
educ: Hon. Under these programs, students are to study the
history, customns. and mores of Puerto Rico or Mexico or
Cuba. The curriculuin guide for bilingual ~7'--<ation pub-
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lished by the Chicago Board of Education lefines its ob-

jectives as follows:
Bilingual education is a realistic approach to the educa-
cational needs of thousands of boys and girls who must
acquire positive seif-concepts and communication skills in
order to compete educationally, socially and economically
as first-class citizens and full participants in teday’s soci-
ety. For the child who comes from a non-English specaking
background, bilingual education can also help maintain
family loyalty. Programs that recognize a child’s language
and culture help to foster positive self-concepts in a
yvoungster. Rather than becoming alienated from the cul-
tural ties of his family, he wili learn to enjoy and value
diversity. The child who remains loyal to his family is more
likely to develop ullegiance to his fanily, to his school and
country,

Those listed ar< benefits for Spanish-speaking children,
but the authors of the guide advocate bilingualism for
non-Spanish children who attend the same schools. They
say:
Non-English speaking children are not the only ones who
stand to profit from bilingual education programs. English-
speaking children who live in a community in which a
second language is sp.<en will also have the opportunity
to learn another language and become sensitive to an-
other culture.

Some educators active in Spanish bilingual programs ask
that the study of Spanish be made obligatory for white
and black children attending school in Spar’sh-speaking
neighborhoods, while others suggest that instruction in
Spanish be voluntary.

The available evidence indicates that the leaders of the
ethnic immigrant groups that cam to the United States in
large numbers arou~d 1900 did not advocate bilingual or
multi-cultural education. Even those who complained that
public schools were alienating the young generation from
their families wanted the schools to Americanize the im-
migrant children. Polish, Jewish, italian, and Greek immi-
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grant parents did not want the . lic schools to teach
their children Polish, Yiddish, Italian, or Greek. Those
who wanted their children to sptax e leaguage of their
group sent them to Polish, Jewish Ttalian. or Greek church
or svnagogue schools, One can . .gue that Anierica may
have not survived as a nation had these large ' nmigrant
groups, totaling many millions of people, succeeded. in per-
suading the public schools to accept multi-lingual and
multi-cultural education fo 1l the children in the “Little
[talies,” and in the Jewi... Serbian, Polish, and Creek
ghettos. Today bilingual education has considerable sup-
port in the Spanish-speaking communities in Chicago, New
York, El Paso, Los Angeles, San Diego, and Miami and
has been put in operation by many boards of education.
Similar programs for bilingual education introduced in 1900
probably would have been rejected by the overwhelming
majority of immigrants and would have met with unyield-
ing resistance from the leaders of the public schools.

The reasens for the changed attitudes to multi-cultural
education are complex but they can be sorted out. The
United States of America was for millions of white innni-
grants a land of promise and opportunity, and to grasp
this opportunity most of them were willing and even
eager to payv the price of acculturation or assimilation to
the dominant cultur~ of their new society. Secondly, most
of the immigrants looked upon the public school with awe
and respect as the institution whose task it was tc Amer-
icanize their children and give them the opportunity for
social and economic advancement in the new country.
The extent to which the public school succeeded in assur-
ing the upward mobility of immigrant children is, of
vourse, subject to different interpretations. But the im-
migrants’ expectations for the schooling of their children
explain wi  thete vas no demand for bilingual or multi-
cultural educa’i v .

Many taco o aeecent foo the acceptance by the leaders
of the pubiih senool systern today of the demands for
bilrual and shulti-culiural edncation. The prestige and
the authorit * ot the public school systems in New York,
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Chicago, Lo Jes, and clsewhere are greatly dimin-
ished. Pyblic 0] officials are on the defensive, under
attack fo, me. . scholastic accomplishments, and lack of
order ang ¢ ‘ne, A few school leaders find it difficult
to resist ... . ‘Yessure exerted by the Spanish, black, and

white ethnic 8roups, but most superintendent: of schools
in large cities and qany school board members are con-
vinced that the Amerjcan society and its mainstream cul-
ture are so firmly rooted today, that bilingualism and
multi-cyjtural €ducation would not only not threaten but
indeed may enrich the common American culture and
strengthen the anegiancc of the minority groups to the
total American society:.

The United States will not become a multi-ethnic and
multi-cyltural society, Those who make such demands are
unrealistic and impractical. On  the o*her hand, more
mod est prograis for enriching the American cultural life,
which finds itself under a severe challenge of changing
values and conditiong, by the study of cultural values and
literary contributiony of the cultures of the ethnic groups
may Wwe]l be an impoertant contribution to the commor
good.,

Ethnic Cyltures and the Curriculum

The demand for the inclusion of materials on ethnicity
and ethpje cultures i the school curriculum s usually
coupled yith attacky on the record of the public schools
in educating the children of blacks and the immigrants.
It is asserted that the public schools have failed *o meet
the expectations of the iminigrants because thev did not
assure the upward social mobility of their children.

Davi¢ Tyack excoriates the leaders of the public
schools in the few decades before apt after 1500 for the
insensitive indoCtrination of " children «f the immigrants
with Anglo-$ax0n vales. but the most sweeping indict-
ment f the public schools was drawn up by Colin Greer
in Ti.e Great Scheol Legend. Historians of American edu-
cation, says Creer, hayve 1hng asserted that American pub-
lic schools made a great centribution to the building of
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the American npation. The gchools took “the backward
poor, the ragged, ill-prepured  ethnic  minorities  who
crowded into the cities, educated and Americanized them
into the homogeneous productive middle class that is
America’s strength and pride.” This, according to Greer,
is a false legend. The myth of the public school as an ef-
fective instrument for upward social meiility, as a ladder
to economic progress and syccess for the poor, must be
debunked, savs Greer. if only to bring the present-day ex-
pectations of the blacks and Latinos for their children
into line with reality. Many people assume that public
schools today fail to provide effective education to the
urban, black, and Latino poor while the schools in the
past did just that for the \chite iInmigrant poor whom
they lifted into the ranks of the middle class. Not so, says
Greer. The record shows, he contends, that public schools
did little or nothing for the children of the immigrants,
and they cannot be expected to do much for the black,
Spanish, and white poor children today-

To support this pessimistic view of the pas™ and the
present, Greer ygserts that the children of the irmigrants
entered ti:- sublic schools poor and uneducated and left
them unprepared to take advantage of the opportunities
preseited by 2 rapidly growing industrial society- The evi-
dence thai Gicer user 0 support his revigi .ist view are
school recors of =+ al big.city School systems. These

records show  .carc inE 10 Treer, that the rate of failure
and drop-we weesas th. Irban pooOr, mostly children of
the imm & . hevi2 oud gince 1900, \was remarkably
high. “The * - 1 1s,” sreer gites, “that the Immigrant

children dropped out in great unibers—to fall back on the
rustoms and gkills their familic: brought with them to
.mw-.':'ca."

Aaceozding to Greer, immigrant childrep, \vere df‘Opping
out in great numbers because the scheols fajled tc provide
ther | with effective and meaningful educatjon. This failure
was not accidentul. Public schools Were in the past, and
are now, the creatures and the servants of the American
class structure. The public schools Were created by the

&y
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middle class to control, contain, and divert the lower classes:
they exist to separate the successes and the failures along
class lines. Public schools failed a great number of the
children of the immigrants, Creer concludes, in order to
feed them into the unskilled labor market.

Greer accuses historians of education of perpetuating
the “great legend” because they blindly accepted tne no-
tion thut the pablic schous has a sacrosanct place in the
“democratic rhetoric of the nation” and they have mis-
taken the “rhetoric of good intentions for historical reality.”
Among the misgnided historians, Greer includes Oscar
Handlin, Lawreace Cremin, and Henry Steele Commager.
He quotes with disapproval a statement by Commager
that “no other people ever demanded so much of its schools.

. None was ever so well served by its schools and its
educators. . . . To the schools w nt the mor enious respon-
sibility of . . . inculcatisg democracy, materialisin and equal-
itarianism.”

The data on the dropout rates in New York, Chicago,
Philadelphia, Detroit. and Boston cited by Greer w..- taken
from school surveys made by different people using lif-
ferent techniques and having different levels of con, ¢-
*ence. More importantly, the figures cited do not sup;ort
Greer’s conclusion that the schools were particularly cissoe-
cesstul with the immigrant children, because the statistics
cit- 1 make no differertiation between native-born children
and/or the children of iimmigrants, or betw~en the children
of the poor #ud those of middle- or upper-class parents.

It is ©f -ourse true that many children of the immi-
srants dro, i out from school at the age of 11 or 12.
We have testimony to that effect in the writings of J»e
Addams ai in the records of the variove settlen: i
hemes in New York, Boston, and other cities. Some drop; ed
out because of poor teachers and irrelevant curricnla but
it is wrong for Greer to suggest that the sole responsibil-
ity for thes  dropouts was iith the schools. Jane Addams
has testitie  from firsthand cxoerience that many parents
of the imunigrants connccte¢ +ith Hull House took their
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children, mostly boys, out of school at an early age so that
they could supplement the family’s income by \vorking in
shops. or factories. Pressure for education or lack of it in
the home of immigrants was often the decisive factor in
whether or not a child stayed in school. Many Italian and
Polish parents, for example, distrusted the public school not
because of lack of scholastic effectiveness but because they
feared that the school experience would alienate their
children from their families, hoines, and traditions. There
was a particular concern that the girls would succumb to
more relaxed sexual mores and ! -img shame to the families.
The poverty with which th.o unskilled Italian immigrants
had to cope often forced them to take the boys out of
school because their earnings were needed to provide for
the large families.

A detailed and carcfully conducted survey of dropouts
in the (‘hicago sublic schools and in the suburban schools
in Cook Couuy, lilinois, covering the 1973/74 school year,
casts serious ¢doubt on Greer’s assumption that the rate of
dropouts is a reliable measure of ‘he success or the fa. re
of schools. The Cook County school survey published in
The Chicago Tribune, disclosed _.aat of 145,878 students
enrolled during the 1973/74 school year in the Chicago
p blic schocls, 21,456 dropped out. Out of 159,976 stu-
dents attending schools in the Chicago suburbs, 5,279
were dronouts. An inquiry into the reasons for leaving
school revealed that most of the dropouts, both in the
city and in the suburbs, left for “no appa.ent reason,”
others left bec: v “of lack of interest,” some left be-
cause they wanted 1o work, a relatively few were expelled,
and only a small proportion left because of uninteresting
curricu.a or poor teaching. There is little reason to be-
lieve that the basic underlying reasons for the high rate o:
school dropouts in 1900 or 1910 or 1920 were different
than they were in 1973. To base an indictinent of public
schools as having failed to provide the children of the im-
migrants with upward social mobility solely on the rate of
dropouts does not seem to have much validity.
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Immigrants and Public Education

To be svre the curriculum of the public schools at the
turn of the contury, at the height of the immigration waves,
was often irrelevant to the interests and the needs of the
students. John Dewey often charged that schools pro-
vided a poor preparation for success in life, but this was
a general shortcoming from which all children and not only
the children of the immigrants suffered. Many teachers were
ineffec’’ 'e and poorly prepared, but this, too, was the re-
sult of the generally poor state of education and not a de-
liberate arrangement, as Greer would have us believe, on
the part of the middle classes to provide inadequate educa-
tion for the chiidren of the im:migrants and of the poor.
Generally, schools wore not prepared to deal with the un-
precedented influx of many tens of thousands of immigrant
children. The problemn was indeed of staggering propor-
tion:s. In 1909, according to a report published by the U.S.
Commission of Iminigration, 57.8 percent of the pupils at-
tending schools in thirty-seven of the big cities were either
foreign borm or were children of immigrants. In New York
the percentage was 71.5, and in Chicago 67.3.

If the United States were to survive and if the needs,
the demands, and the hopes of the immigrants for their
children were to l'e met, and at least partially fulfilles,
public schools had to performi the difficult task of assin-
ilating or acculturating and adjusting these children to the
American environment, the American culture, and to the
new society. The problem was complicated by the authori-
tarian and inflexible character of most public schools at
the turn of the century. The following description of a
public school in New York in 1893, written by Joseph
Rice who visited schools in thirty-six citics. undoubtedly
fits many other schools in big population centers:

The typical New York City prim: -+ school is a hard un-

sympathetic, mechanized drudger, < ool, a school into

hich the light of science has not vet entered. Its charac-
ceristic feature is in the severity of its discipline, a di-ci-
pline of enforceq ence, inumobility and mental passivity.
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Tae primary reading is. as a rule so poor that the children
are scarcely able to recogmize ne - words at sight at the
end of the second year. Even the third year reading is
miserable.
As we shall see there were sche »ls in New York City where
the picture was brighter.

Some teachers, by no means all, had little sympathy
for the alien immigrant children and were impatient to
have them shed their “foreignness” as soon as possible.
Oscar Handlin says in ‘he Uprooted of such a teacher,
“Casually she could twist the knife of ridicule in the sore-
ness of their sensibilities; there was so muci in their ac-
cents, appearance and manners that were open to
mockery!” On the othcr hand, as we shall see, many
teachers helped and encouraged al.”> immigrant children
far beyond the call of duty.

Many thousands of immigrant children, Jewish, Polish,
Greek, Italian, Slo.ak, whose parents encouraged them to
learn did well in the public schools. They learned English
and went through ‘he elementary schools into colleges and
became successful doctors, lawyers, engineers, and busi-
nessmen. Mary Antin, who came to this country from
Russia as a child with her immigrant parents, wrote of her
tcachers in the public school in Chelsea, Massachusetts,
with gratitude and affection. They encouraged her to be-
¢ me a writer and her book of reminiscences, The Promised
L.and, became a best-seller and wvent through thirty-four
printings. About her entrunce into the public school Antin
wrote:

The apex of my civie pride and personal contentmient
was reached on the bright September moming when 1 ep-
tered public school. The day I must always remember,
even if I live to be so old iat I canno: tell iy name . . .
for I was led to the school room, with its sunshine and the
teacher’s cheery smile. . . .

T+ Mary Antin and to many immigrant children as well
as to many of the older immigrants, America was . liberat-
ing experience, truly a land of promise and opportunity

“Father himself,” Antin wrote, “conducted us to thc
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school. He would not have delegated that mission to the
President of the United States. He had awaited the day
with impatience equal to mine, and the visions he saw as
he hurried us over the sun-flecked pavements transcended
all my dreams. Almost his first act on landing on American
soil, three years before, had been his application for natur-
alization. He had taken the remuining steps in the process
with eager promptness, and the carliest moment allowed
by law he became a citizen of the United States.” “The
public school,” Mary Antin conclude!, “has dore it best
for us foreigners and for the ¢ :ntrv when it made us into
good Americans.”

A. R. Dugmore, a writer of some renown, visited in
1903 a public school in New Yorl, where almost all stu-
dents were children of immigrants and liked what he saw-.

The pupils are of different natonalities or races that
have their separate quarters in the immediate neighbor-
hood. The majority of the pupils are Swedes, Austrians,
Greeks, Russians, English, Irish, Scotch, Welsh, Ruman-
ians, [Italians. Poles. Hungarians, Canadians, Armenians,
Germans, Chinese, and a very large number of Jews.

The most noticeable thing in the school is the perfectly
friendly equality in which all these races mix: no prejud-
ice is noticeable. . .. It is a lerge task that schools of this
kind are doing, taking the nev.. low-class foreign boys of
many nationalities and molding them into self-supporting
and self-respecting citizens of the republic . . . these boys
and girls of foreign parentage readily catch the simp’
ideas of American ideas of independence and individuai
work and ‘vith them, social progress.

To Michael Novak on ... other hand, the story of the
immigrants and of their experiences in American schools
is an unmitigated tale of woe, suffering, and discrimination.
He wrote ocently in an article published in The Center
Maga=ine: ‘One of the greatest and most dramatic mi-
grations of human F brought more than thirty mil-
lion immigrants to th. setween 1874 and 1924, De-
spite the immense dramanc materiais involved in this mi-
gration, only e major American film records it: Elia
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Kazan's America! Americal That fihn cnds with the arrival
of the hero in America. The tragic and costly experience
of Americanization has scarcely yet been touched. How
many died; how many were morally and psychologically
destroyed; how many still carry the marks of changing
their nammes, of ‘killing’ their mother to::gue and renounc-
ing their former identity, in order to >ecome ‘new men’
and ‘new women, there are motifs of violence, self-
mutilation, joy. and irony. The inner history of this migra-
tion must come to be understood if we are ever to under-
stand th- aspirations and fears of some seventy million
Americans.”

Was Americanization a joyous experience as Mary
Antin saw it or was it a tragedy as Michac “'ovak eval-
uates it now? Whose story are we to belic It would
seemn that both views have some truth in them. No gener-
alization about an immigration of 30 or 40 million people
could withstand a rigorous testing because the evid °nce is
contradictory. For many immigrants the . tin expevience
was true but for others Novak’s account conformed to
reality. The experiences of several of the immigrant groups
differed in accordsnce with their background and aspira-
tions. What was true for the Greeks was not necessarily
true for the Serbs and the Croat: There were some Jews
who did not look upon America as the promised land
and not all of them became socizlly and economically
successful and not all Slovaks, Poles, and Italians resented
the melting process into the American cultural patterns.
Some welcomed it and used it as an opportunity for ad-
vancement anG many of them are grateful to America for
absorbing and assimilating them.

We huve said that public schools were generally of poor
quality. with low standards and antiquated curricula but .t
must & o be noted that the influx of immigrant children
brought important reforms which greatly facilitated their
education and the adjustment of their parents to the new
environment. Elwood Cubberley, had, as we have seen,
little sympathy for the ' amigrants but he advocated and
supported special programs to teach immigrant children
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English more effectively. e used his great influence for
the establishment of evening schools for those immigrant
adolescents who worked during the day. He stated, in
Public Education in the Un..d Siates, “Evening elemen-
t:uy schools are chiefly usetl, *~ states enforcing a good
compulsory education law in jroviding the foreign bomn
with the elements of Englist: «<i.:.-ation and in preparing
would be voters for citizenship.”

Cubberley also came ou. "or transforming the public
schools into community centers serving adults, in their own
neighborhoods, with a wariety of courses. “We see now,”
he wrote, “that our schools must at once take on another
new function, that of providing special classes and n-ht
schools, on an adequate scale that will induct the forricn
born into the use of English as his common speech, i
prepare him for naturalization by training hirs &:  the
history and principles of our go.croment.” In b 'reds

of cities according to the records of the U.S. - it
Education, school hous. s were made to functic -oa-
mun'ty centers in the evenings and bundreds f - .ads

of immigrants took courses i English, Anericon llotory,
and civics.

School systemns in large cities, including Nev York City,
Chicago, Boston, and many others introducec -: -tms and
educational innovations which greatly benef: -1 the im-
migrant children. Some of thes: reforms ci:. . as a con-
sequence of the general imood fo: reforms in tlie Progres-
sive Era. others were directly related to the efforts by lay
and professicnal school leaders to make the education of
immigrant children more effective. Critics of the public
schools and some of the revisionist historians of educa-
tion tend to dismisc these reforms and improvements as
part of the crass or ruthless scheme to “Americanize”
the children of the immigrants and to force upon them the
mares and values of the dominant so ‘ety. This judgment
svems to be superficial and unfair. Of course, American-
ization was a cherished cbjective but the tremendous and
many-faceted progress made by the public school systems
in large cities in the period between 1590 and 1920 was
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lt)h(':“"ffitial to immigrant and native children alike and to
b (d Benera] society, as well. Furthermore, many reforms
“‘_lernn()thing to do with the Amcricaniza‘tion efforts. They
lnan\e telated ].ar;!,(‘]y to a mor~ progressive and more }'m-
i an poncep‘tl(m of the role ot educ"atmn and of schooling
© 4N jndustrial and democratic society and resulted from
2 geNyine woncern for making schooling more effective for
¢ Mapy thousands of immigrant children.
1 New York City, many school reforms were initiated
Seho illiz%m l‘ Maxwell \’vh(‘) becam? Superintendgnt of
immi)ls in 11‘.398. Maxwell's interest in the educapon of
£ Rrant children may have stemnied, at least in part,
rir\"’:;.the discrimination he himself suffered after his ar-
s n the U rited States from Northern Ireland where he
45 Q tegcher. Because he was a foreigner, he could not
g(t 4 job for many vears. After working for several years
‘;f a Newspaper man, he finally got a teaching position in
3100kl n “vfaxwell built many new schools, especially in
aredas f great concentration of immigrants, including the
%()\\‘er East Side and the “Little Italy” around Mulberry
;t;c:t- \Most of the new schools were eqt{ipped with
‘irll’ tl()lls playgrounds libraries, and gymnasia. They served
Ne ovenings as adult centers for adults. The school

L."m?'\llum was greatly expanded to include instruction in
'Dhys’(‘al education, science, health and hygiene, sewing,
'and Cven in etiquette and manners. Since 1909, Maxwell
addeq string of vocational schools which taught immi-
grants ., 4 native children carpentry, plumbing, and other
artlSZ:ln 5kl"g

'Iaking note of the poverty in many imigrant slum
areas of the city, the Board of Educaticu instituted free
breakfast and lunch programs. To nake the food more
F)a]at"lble special ethric foods, like Jewish kosher meals
and Ualian pasta dishes were served in the city’s Jewish
and Ityjiap, areas.
‘ senteeism and the dropout rate were very high in
iﬁbeo()ls where immigrant children aboundec‘i‘ It is indi‘ca-
migr:f the genuine concern for the education of the im-

nts that since 1903, several laws were promulgated
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to extend the compulsory attendance age limit and to
combat truancy. Most significantly. special, so called “C”
classes. were organized to provide intensive instruction in
English to older immigrant children in order to enable
them to enter regulur clazses in the shortest time.

What happened in New York was largely duplicated
in Chicago. Philadelphia, Boston, and in smaller cities with
Jurge concentrations of immigrants. In Gary, Indiana, where
Croats. Poles. Serbs, Bohemians, and Jews settled in large
numbers because of the con-eatration of steel mills, the
public schools were headea by William Wirt, one of the
most authoritarian. imaginative, innovative, and controversial
educators in America. Wirt made no bones about his ob-
jective of molding the children of the imumigrants into
patriotic, virtuous, and hard-working Americans. To ac-
complish this objective, he built in Gary many school build-
ings which were the showplaces of school architecture in
the nation. Gary schools had splendid gymnasia with large
swimming pools and large auditoria equipped with theatre
stages and fine libraries. Regular public schools and the
many vocational schools that were built under Wirt's
leadership were open in the evenings and thousands of
children and parents used the sport facilities and took ad-
vantage of adult classes and lectures. In order to provide
a closer link between school and home, teachers were re-
quired to make regular visits to the homes of their pupils.

wirt introduced a twelve-month school program on a
platoon basis. Students were in the schoolrooms only half
a day and spent the rest of the day in vocational shops
and other work centers. The “Gary Plan™ was widely imi-
tated throughout the country.

Wirt was an outspoken wdvocate of a rapid process of
Americanization of the immigrant children. He had little
regard for the ethnic cultures of the immigrants. However,
there is no record of a significant opposition to Wirt on
the issue of Americanization. On the contrary, Wirt seemed
to have enjoved a grea. measure of support from the
parents, the press, the clergy. and from the Gary commun-
ity at large, throughout his long tenure. Apparently, the
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muiti-cthnic city of Gary believed that their public schools
weore Zood for their children.

Mary Antin's happy experience in the public schools
was not unique. Another equally bopular autobiography of
an immigrant attests that some immigrants from eastern
Europe looked with favor on their melting experience. In
1923. the famous inventor and professor of electro-
mechanics at Colwnbia University, Michael Pupin, pub-
lished his memoirs under the title, From Immigrant to
Inventor. The book was widely acclaimed and went
through twenty-five editions. It was bought and read until
the late 1940s. Pupin immnigrated to America from a Serb
village in 1874, at the age of nineteen. In a <hapter en-
titled * The Hardships of a Green Hom,” Pupin describes
the hardships he suffered in working on farms and fac-
tories in Delaware and New Jersey and New York, but he
also relates the many kindnesses he received from total
strangers. When he earolled at Columbia College, while
still a factory worker. his professors were kind, understand-
ing, and very encouraging. He was soon elected class presi-
dent. “But when American college bovs . . . elected for
class president”™ he wrote, “the penniless son of a Serbian
peasant village, because they admire his mental and
physical efforts to learn and to comply with Columbia’s
traditions, one can rest assured that the spirit of American
democracy was very much alive in those college boys.”
Pupin “muade it” and became a distinguished professor
at Columbia. He, as he points out in his mermoirs, re-
tained his pride in the Serbian culture, language, and the
Serbian Qrthodox Church, while enthusiastically cherishing
his American citizenship. Michael Novak has testified that
his “making it” as a university professor was a painful
experience for him because he felt compelled to give up
the ties to his Slovak family and community. These con-
tradictory accounts only affirm the fact that it is inpos-
sible and unwise to generalize about experiences of mil-
lions of iimmigrants who came to the United States from
many countries and many different cultural religious back-
grounds.
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Admittedly, American education was, at the turn of the
20th century. almost exclusively dowminated by men and
women who believed that one of the important tacks of the
public schools was to help the children of immigrants to
assimilate, as quickly and as painlessly as possible, into the
common American culture.

Cubberley defined his objective in .+ blic Education in
the United States:

Our task is to assimilate or amalgamate these people
as part of the American race. and to implant in their
children, so far as can be done, the Anglo-Saxon concep-
tion of righteousness, law. order, and popular government,
and to awaken in them reverence for our democratic insti-
tutions and for those things which we as people hold to be
of abiding worth.

Commentinig on this quote from Cubberley, Professor
Rudolph Vecoli of the University of Minnesota (in his testi-
mony before the Pucinski Subcommittee) said: “It is clear
that Cubberley wished not to Americanize, but to Anglo-
Suxonize the little immigrants.” Granted that the tone of
sup-eriority and the plea for indoctrination grates on our
ears. one ought to ask whether the objectives as defined
by Cubberley were faulty. Was it not necessary to teach
the thousands of children of Poles, Italians, Serbs, Croa-
tians, and Jews, whose parents, for good reasons, con-
sidered the law. the police, and all government officials in
their countries of origin as tools of oppression and perse-
cution. that law, police, and governmental authority were
different in America? And eas it not necessary to give them
some understanding of the nature and the operation of the
Americizn democratic institutions?

The “Mainstream” American Culture
And finally, was it desirable or even essential that the
immigrants anc¢ especially their children understand the
cul“ural values and mores of the mainstream American
cultare® This question poses a problem that must be dis-
cussed at some length. What was the mainstream American
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culture around the year 19007 Present-day spokesmen for
the white ethnic group refer rather contemptuously to that
culture as WASP or Anglo-Saxon. But is it indeed true
that the innmigrants who came to New York., Chicago,
Boston, and Los Angeles at tt turn of the century en-
countered the Puritan Calvinistic ethic and  culture  that
make Novak so unhappy?

There are few studies of American culture and Ameri-
can national character. The best research in that area was
done by the late Berkeley historian, David Potter. In his
book. People of Plenty: Economic Abundance and the
American Character, published in 1954, Potter suggested
that relative economic prosperity accounts for American
traits like mobility, aggressiveness, and an  affinity for
competition. In a later essay, Potter asserted that both the
American culture and American character are rooted in
the immigran: origin of the American people. The only
people in America who are true Americans, Potter af-
firmed, are the Indians; all other Americans are immi-
srents. Americans, in time, became united by important
characteristics and common values. Without these common
commitments and common resgect for certain qualities of
character. enstoms, and values, there could never have
been an American nationality.

[t is partly for this reason that Americans. although com-

mitted to the principle of freedom of thought, have never-

theless placed such a heavy emphasis upon the obligation

to accept certain undefined tenets of “Americanism.”

This profound observation may” help explain the fear that
gripped many  native Americans when confronted  with
huge immigration waves of millions of foreigners. They
simply were not sure that America was yet a united na-
tion. bound by common values and able to withstand the
inthnence of masses of people with different cultniral values
and mores. Thus, what appeared to the immigrants as
Anglo-Saxon arrogance and a sense ol superiority may
have been in fact the manifestations of a feeling of in-
security by a nation still in its formative state.

The antipathy and the ridicule that confronted some of
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the immigrants in the United States ought to be put in
perspective by a comparison with the contemporary  atti-
tude of native populations in other countries toward aliens
in their midst. In the last few decades, we have seen the
law -abiding peopie of Great Britain in a veritable turmoil
over the immigration of a few hundred thousand West
Indians and Pakistanis. Powerful voices warned that con-
tinued immigration would undermine the English society
and subvert its values and institutions. Public opinion
finally forced the British government to severely limit
immigration. The law passed in Parliament bad the over-
whelming support of both major parties, the Conservatives
and the Socialist Labor Party.

The 800.000 Algerians in France, most of whoit came
there after World War II, have yet to be accepted by the
French people. They are harassed, ridiculed, and perse-
cuted by the police and by large segments of the popula-
tion. The several hundred thousands of Yugoslavs, Italians,
and Turks who are imported to West Germany as tempor-
ary warkers for jobs the Germans do not wish to do, are
heid in open contempt by the German population. In
many German cities, the immigrants are often jeered at
and even beaten by hostile mobs. German political leaders
vie with each other in declaring that the ingress of immi-
grants must stop. Iinmigrant laborers in civilized Holland
and Belgium find themselves in a similar predicament. No
government in the European Common Market countries
would dare to allow many of these foreigners to become
permanent residents. Contrasted with this situation in the
enlightened 1970s. the record of Ameriza on the imimigra-
tion issue looks quite good.

\What culture confronted the immigrants on the Ameri-
an soil? Observers of the American scene, both foreign
and native, who travelled extensively in the United States
never perceived the American mainstreain culture as it
appears to Novak or Greeley. They did not see it as an
Angio-Saxon or British-American culture. On the contrary,
they all saw in it uniquely American features closely tied
to the American experience in a new, vast coutry. Alexis
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de Tocqueville, the brilliant French aristocrat, observed in
1836 that for the Americans “Liberty is not the chief ob-
ject of their desires, equality is their idol. They make rapid
and sudden efforts to obtain liberty, . . . but nothing can
satisfy them without equality, and they would rather perish
than lose it.” English writers Harriett Martineau and
Charles Dickens, who traveled extensively in the United
States, found little Anglo-Saxon or British in the charac-
ter or the hehavior of the Americans. In fact, Dickens
heartily disliked alinost everything he saw in America,
especially its crude, impatient, and aggressive people,
bent on preaching and practicing equalitarianism.

Frederick Jackson Turner concluded in his famous 1893
essav, “The Significance of the Frontier in American
History,” that America’s national character and culture
owed much less to the English heritage than to the con-
ditions of living on the frontier. According to Turner, life
on the frontier, which gradually shifted from the Eastern
Seaboard to the Far West, forced Americans to be self-
reliant, inventive, practical, aggres.ive, and mobile indi-
vidualists. There was no other way for them to carve out
a civilization from a wilderness in a hostile environment.
Turner declared,

The American intellect owes its striking characteristics to

the frontier. That coarseness and strength, combined with

acuteness and acquisitiveness; that practical turn of mind,

quick to find expedients . . . that restless nervous energy;
that dominant individualisn . . . these are traits of the
frontier - *raits called out elsewhere because of the ex-
istence o "5 iviontier.
Americans wor- . lividualists, as Turner saw them, but
they were als-: - ormists, as de Tocqueville observed.
In modern te-..:. i+d by David Riesman in The Lonely

Crowd, Amer..ans are either “inner-directed’ or “other-
directed.” Using the frontier experience as a frame of
reference, there is no contradiction between these two
characteristics. Arnericans in the seventeenth and eight-
eenth centuries were mostly self-employed, living in rela-
tive physical isolation, but they needed the help of their
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neighbors in the face of natural disaster or hostile Indians.
No wonder, then, that Americans are today both indi-
vidualists and enthusiastic joiners of clubs and organiza-
tions.

The discussion of the native American culture and of
the American national character, as 1t was already formed
by the time of the Great Migration, is pertinent to a con-
sideration of the relationship between the native Ameri-
can society and the immigrants and to the role of the
schools in educating the children of the immigrants. It
would seem that the mainstream culture that confronted
the immigrants was not the Puritan, Anglo-Saxon culture
but an already melted American culture. The immigrants
found an American nation that exhibited and cherished
character traits and values forged by the frontier experi-
ence on the American soil. As Daniel Boorstin has shown
in his works on American social history, American political
institutions, the schools. and the courts were mainly the
product of American expericence, not imported from Eng-
land or from Europe, but pragmatically formed to answer
the needs of Americans in their scw land. No wonder,
then, that many immigrants found this new American cul-
ture so attractive and were eager to imitate and internal-
ize the commonly cherished traits of the American char-
acter.

In this light, the special love shown by the immigrants
for American history and their worship of Washington and
Lincoln become readily understandable. The present-day
writers on ethnicity and the immigrant experience do
violence to historical truth when they writc about coercive
efforts to mold the immigrants to conform to an Anglo-
Saxon culture, which in fact the immigrants did not con-
front because it did not exist.

To be sure, the process of assimilating the immigrants
and their children to the American culture was often crude
and insensitive. Members of the American education es-
tablishment and the school superintendents in the big
cities, most of them of English stock, perceived it to be
their duty to make the public schools the most efficient
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instrunients for transmission of American culture to native
and inunigrant children alike. All were to be taught to
accept the American system of values and ideas. Educa-
tion for living in the American democratic society was the
goal of schooling, with the clear implication that that
society was far superior to the mode of living so dear to
the hearts of most immrigrant parents. Most educators and
teachers profcindly believed in the sacred imission of
Americanization and had an abiding faith in the ability of
the American environment and of American education to
transform human nature. The “refuse of Europe” was to
be bettered and ennobled by the infusion of American
Values and i leas.

Granting that the “Americanization” of hundreds of
thousands of children of immigrants was often a painful
experience, the fact is that it was eminently successful
Even more important, it was nec..sary if a “nation of im-
Mijgrants” was to remain a naticn with a common culture.
Public schools were the basic workshop of American de-
mocracy where ethnic and religious differences were de-
emphasized, where children of many races began to look
upon themselves as Americans, and where they learned to
live together and to take advantage of the opportunities
of American freedom. Handlin, in Immigration as a Factor
in American History, chastises some of the teachers for
ignoring ethnic sensibilities, but he emphasizes the role of
the gchools in providing the opportunity for upward mo-
bilit_\' for the immigrants. However, Peter Schrag, in The
Decline of the WASP, complains that the immigrants had
to pay a price for their advancement. “If you wanted to
advance,” he says, "you paid a price, changed your name,
jurked your accent, named your children Lynn and Shelley,
and you didn’t mind their growing conternpt for your
ethnicity.” All this is true, but millions of ethnics did not
mind paying the price of admission to American society.
Many paid it with joy and gratitude.

Jewish grandparents and parents had an abiding love
for the public schools bhecause they opened new oppor-
tunities for their children. The American public school, in
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which there were no compulsory religious prayers and
where Jewish children were not an isolated and despised
minority, was incomparably better than the schools in
Poland, Russia, Serbia, Hungary, or Slovenia. The short-
ening of long, unpronounceable names, which  were
originally imposed on Jewish families by hostile Russian
county clerks, and the substituticn of English for Yiddish,
was, in most cases readily accepted.

Most Jewish parents welcomed every outward evidence
that their children were becoming Americanized. A child
who asked for a baseball, a bat, and a glove brought
smiles of pride and tears of joy to the eyes of his parents.
It was a sign that he was becoming a “real” American.
Surely, the rapid assimilation of the young, their abandon-
ment of religious practices, the unwillingness to attend
Yiddish or Hebrew afternoon schools, was painful to some
parents, especially those who were orthodox. On balance,
however, most Jews wanted to pay the price of admission
to the dominant society. They thought the price to be a
reasonable one for the opportunity to live in a country
where freedom and equality, while not universally practiced,
were deeply ingrained constitutional principles.

The same was undoubtedly true of millions of Germans
and Scandinavians and, with some exceptions, of millions
of Poles, Italians, Irish, and other inunigrants who escaped
from foreign or domestic oppression and from abject con-
ditions of poverty. For the children of immigrants, the
education they received in the public schools represented
the gate to opportunity. The public schools and the uni-
versities fulfilled their assigned roles more than adequately.
Those cthnic leaders who today deride the record of the
public schools ought to remember that their parents and
grandparents valned the public schools as one of the most
important American institutions and demanded, often by
the use of corporal punishiment, obedience and respect for
the teachers.

A balanced assessment of the record of the public
schools will also have to include the recognition of the
fact that it was precisely one of the values in the WASP

146



102 THE MELTING OF THE FTHNICS

ethic that affirmed the freedom of the immniigrant groups
to practice their faith and to adhere to their values. This
basic principle in the American Creed made the preserva-
tion of ethnic differeaces possible. To suggest, as Professor
Vecoli did, that Americanization was similar to the ruthless
attempt to Cermanize the Poles, an attempt bolstered by
laws and governmental regulations, is a distortion of the
record of history, According to Oscar Handlin,

Awmericanization did not make all groups alike or destroy

their ethnic quality. Not only did traditions retain their

strength but the very conditions of co-existence i a pliral-
istic society created the assumption that each man would
adhere to the faith of his fathers,

Many groups in the American society were unwilling to
pay the price and did not want to “make it” on WASP
termis, but they suffered no great misfortune, and still
thrive. One million Cajuns in Louisiana still speak some
French and adhere to their own cultural mores, and yet
they can boast of their growing economic and political
power. In 1971, a French-speaking Cajun was elected
governor of the state. The same is true of the Chinese-
Americans, the Amish, the Hassidim in Brooklyn, and
others. Of course, thes2 groups preserved their separate
identity by imposing upon themseives a large degree of
isolation from the general societv. This is a price that
many other immigrant groups were unwilling to pay.

On the whole, however, the process of assimilation of the
large cethnic groups, the Irish, the Poles, the Jews, and the
Italians, has been quite successful. In spite of what the
ethnic leaders tell us, the melting pot is neither a dead
myth nor a failure. In fact, that theory worked remarkably
well, on the whole. It is estimated that the United States
between the years 1880 and 1920, absorbed about 40 mil-
lion immigrants, mainly from Ireland, Scandinavia, Ger-
many, and central and southern Europe. Millions of chil-
dren and grandchildren of these former Irishmen, Germans,
Swedes, Poles. Italians, and others have indeed “melted.”
They consider themselves, and are considered by others,
as “just Americans.” Some of them cut the ties to their
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cthnic groups in order to advance economically and so-
cially in the dominant society, but many were attracted by
the rich American culture and heritage and felt no need to
cherish old memories and loyaltics. The descendants of
Americans who came to the U'nited States from colonial
times and onward, and the descendants of the hundreds
and thousands of pioneer. who settled the Western frontier
areas have also, with some exceptions, shed any ties they
had with their respecti*e ethnic communities. The heroes
of the conquest of the West, Daniel Boone, David Bridger,
Wyatt Earp, Judge Bean, Matt Dillon were Americans who
forgot or disregarded their ethnic origins. Accurate figures
on white ethric communities in the Unit.d States are hard
to come by, but even if we accept th exaggerated figure
of 40 million white ethrics, and add to it 20 million blacks
and 10 million Spanish-Americans, that still leaves ovel
150 miliion pecvle in America who have no particular
ethnic affiliation.

In addition, there is an infinite variety of modes of
identification of those who do have some ethnic loyalties.
An ethnic ‘dentification scale may start with a young mar-
ried couple whose parents were born in Germany and who
do noi speak German. belong to no German-American or-
ganization but like “sauerbraten,” to Meir Kahane of the
Jewish Defense League, who has despaired of the American
society and urges a mass exodus of Jews from the United
States to Israel. The varieties of ethnic identification be-
tween those two extremes cannot even be catalogued.

Jews in America are American Jews; Italians are
American Italians; and Poles are American Poles. The
same is true of other white ethnic groups. The “American”
component is not easy to define, but ethnically conscious
Americans seem to be quite clear about their American-
ism. They often make the point that loyalty to their ethnic
group made them better and prouder Americans.

The public schools, the evening schools, and the, settle-
ment houses played an important role in the absorption
of the millions of immigrants. Gunnar Myrdal, the Swedish
sociologist, has devoted many years to the study of the
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American society. In a recent article in The Center Maga-

zine, he made this sound ob - rvation on the role of the

public schools in the period of arge-scale immigration:

Throughout this long period, the immigrants came al-

most entirely from the lower social and economic strata in
their home countries. All had to start from the bottom and
work theniselves up, a process aided by the public school
systern. which, with all its defects. was a relatively efficient
vehicle tor sodial mobility. even it if took a generation or
two to climb the ladder.
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